CHAPTER II
LITERATURE REVIEW

This chapter explains the research's theoretical review, previous study, and

theoretical framework.

A. Theoretical Review
1. The Concept of Speaking

a) Definition of speaking

/Aécording to Brown (2001), Speaking is tr;e\ i{]"\[eractive learning to
cqﬁ;’truct the meaning that involves producing, receivi“r“ig, and processing
information. It means that Speaking can construct thé meaning to do
cofhmunication with each other. With Speaking, We::':can produce the
infdf.mation to the listener, receive the information frqfn the speaker, and
proce;s_ the information to make communication _aétivities or speaking

activitiesh‘.-w-.‘_

There a-r.éhf\“/\-/'(')“k'i’hds' oﬁp‘eak’ih'g“é}é.(-j..i-alogue and monologue. The
monologue is held by one person and used to express feelings or show
ideas and information, for example, in speech, news, and telling a story.
Two people hold dialogue or more to interact with the others, for example,

in purchase and sale, teaching and learning process in class, Ect.

The spoken productive language skill is called speaking (Siahaan,

2008). According to Harmer (2001), Speaking is a skill that deserves



attention every bit as much as literary skills, in both first and second
language. To most people, mastering speaking skills are the most critical
aspect of learning a second or foreign language, and success is measured

in terms of the ability to carry out a conversation in the language.

Students who study a second language find many difficulties in
speaking. Such as lack of vocabulary and shyness to speak up. To be fluent
in speaking, they should master 4 fot Qf__vocabulary and grammar and know
how to proqeuﬁée I.the words by concerhn“t'he\p\honetic transcription of the

word es/a reliable guide on how a word is pronounced and continued

refeiition.

The best way to learn and master the Ianguage is to practice it.
Accordlng to Bashir (2011), Speaking is a productlve skill in the oral
mode: Like the other skills, it is more complicated than it seems at first and

involves more than just pronouncing words.

A person s speaklng ablllty is usually Judged during a face-to-face
interaction, in real-time, between an mterlocutor and a candidate (Ahmed
and Alamin, 2014). Speaking ability can be assessed directly by the teacher

in class to know students' speaking quality by conducting dialogue or

hearing what they speak.

Speaking ability is a matter which needs much effort (Anyaran,

2014). It means that speaking ability is not an ability provided instantly.



To increase this Speaking ability need to practice continuously and use it

in daily activities to communicate with others.

A speaking teacher must assess many aspects of speaking
concurrently. Aspects of Speaking are some aspects that we must master
to make our speech acceptable. Ahmad and Alamin (2014) say that at least
aspects of Speaking that might be considered in the assessment scale are
grammar, pronunciation; fluleﬂﬁc'y;‘ -an_d___content.

b) The Eleméafs of speaking skill.
) P 4
,.,,,/Harmer (2002) states that the ability to speak E‘nglish presupposes

the elements necessary for vocal production as follows:

1. I"(-_.Zonnected speech: Effective speakers of English n-éed to be able to
pfpduce individual phonemes of English and us_é fluent connected
spé.éc__h. So, the teachers should involve studl_eh:ts in oral activities
expligi't\.l_y designed to improve their connectiyé.‘speech.

2. Expressi\;é"dé'vices:,a native of English 'Chéages the pitch and stress of
particular parts of utterances, vary volume and speed, and show how
they feel by other physical and non-verbal means. The use of these
devices contributes to the skill of conveying meaning. They allow the
different expressions of emotion and intention; students should be able
to deploy at least some of such supra-segmental features and devices in

the same way if they are effective communicators.



3. Lexis and grammar: spontaneous speech is marked by using common
lexical phrases, especially in their performance of specific language
functions.

4. Teachers should supply various phrases for different functions, such as
greeting, agreeing, and disagreeing.

5. Negotiation language: practical speaking benefits from the negotiation
language we use to seek__clar_if_ication and to show the structure of what

we are saying. -
¢) Micro a/nd Macro speaking skKills.

\ Brown (2004) distinguishes between micro-skillg\and macro-skills
ofll',l speaking. The micro-skills refer to producing srﬁaller chunks of
Ianlx‘g_uage such as phonemes, morphemes, words, colloqé{tions, and phrasal
Woras. The macro skills imply the speakers focus on__.t"He more significant
elemeﬁ'ts: fluency, discourse, function, style, __-"éohesion, nonverbal
communiéa_tion, and strategic options. The mig,r‘o;-skills and macro-skills

of speaking, aéébfdi‘ngto Brown (2004).
Micro-skills

1. Producing differences among English phonemes and allophonic
variants.

2. Producing chunks of the language of different lengths.

3. Producing English stress patterns, words in stressed and

unstressed positions, rhythmic structure, and intonation contours.



4. Producing fewer words and phrases.

5. Use an adequate number of lexical units (words) to accomplish
practical purposes.

6. Producing fluent speech at different rates of delivery.

7. Monitoring one's oral production and using various strategic
devices, pauses, fillers, self-corrections, and backtracking to
enhance the clari.t__y_o,f, t_h_g message.

8. Using/tgramfﬁﬂa.tical Word.”c..llés;'ses& ‘(nouns, verbs, Etc.), systems

/(e’.g/;’,/tense, agreement, pluralizatiori‘)‘;“Wor\d order, patterns, rules,
and elliptical forms. ‘
9. Producing speech in natural constituents: inapalropriate phrases,
| pause groups, breathe groups, and sentence cor}étituents.
10. Expressing a particular meaning in different gr’émmatical forms.

11 Using cohesive devices in spoken discourse.___;"
Macro-skills

1. Acc\.(.)-fﬁbl'is”h'ingf- —appropriately ""bﬂémmunicative functions
appropriately according to situations, participants, and goals.

2. Using appropriate styles, register, implicature, redundancies,
pragmatic conventions, conversation rules, floor-keeping,
yielding, interrupting, and other sociolinguistic features in face-

to-face conversations.



3. Conveying links and connections between events and
communication, such as relations as focal and peripheral ideas.
Events and feelings, new information and given information,
generalization, and exemplification.

4. Conveying facial features, Kinesics, body language, other
nonverbal cues, and verbal language.

5. Developing and__u_s_ing_g battery of speaking strategies, such as
empha}s,,izi'ngyJkeywords, ..r.é'ph"ras_ing, providing a context for

/infél'r"[’)reting the meaning of Word\‘s\,\‘”‘appealing for help, and
accurately assessing how well your interloc:\l)‘tqr understands.

a) I;Assessment of speaking skill
| Assessing Speaking is challenging because there q-"lre S0 many
fléctors that influence teachers™ impression of how w_é:ll someone can
sp:égk a language. When the teachers assess speakip’Q, it means that the
teacﬁ'e__r's" listening skills determine the reliabili'[_y"and validity of an
oral pr(;dgction test. For example, assigning ‘gfsjcore ranging from one
to five is dif.f.ihc.l'j'l'tf'Thé'linWOf 'dié.fi'h'ét"ib.h..t-)etween levels are pretty
difficult to pinpoint. The teachers can spend time seeing the students"
speaking performance records to make an accurate assessment.

(Brown, & Luoma, 2004).

Thornbury (2005) clarifies two main ways to assess speaking. They
are holistic scoring and analytic scoring. Holistic scoring uses a single

score as a basis of an overall impression. In contrast, analytic scoring



uses a score for different aspects of the task. This holistic way has the
advantages of being quick and is perhaps suitable for informally
assessing progress. However, analytic scoring takes longer since it
requires the teachers to consider various factors and is probably fairer
and more reliable. It also provides information on specific weaknesses
and strengths of the students. On the 24 other hand, the disadvantage of
analytic scoring is that.th_e..scq_r.e may be distracted by all categories and
lose sight of/t,,he" o\)"éﬂr.all situatiorlln 5é'r"formed by the students. Therefore,
four 9r/fi’\}; students” categories seem to b\é\the maximum that who can

haﬁdle at one time.

Furthermore, Thornbury (2005) asserts that base;'d on Cambridge
I'Certificate in English - Language Speaking Skill..ils (CELS), five
(;qtegories must be considered: grammar and voq_e;bulary. Discourse
mé’n___agement, pronunciation, and interactive cqr’hmunication. When
dealinri'g_‘ with grammar and vocabulary, the students must use

appropriéte....,_s_yr]_tactic forms and_r__\r_/_ocab[]'lary to meet the task

requirements at each level. Discourse management refers to the ability
of students to express their ideas and opinions coherently and convey
precise information. Pronunciation is using the correct stress and
intonation to convey the intended meaning. Finally, interactive
communication describes the student's ability to respond appropriately
to the interlocutor with the speed and rhythm needed to meet task

requirements. These four elements are in line with the opinion of Brown



(2004) regarding aspects of speaking assessment: grammar,

vocabulary, comprehension, fluency, and pronunciation.
2. Collaborative learning Techniques

Collaborative learning technique is a learning process in the form of
collaboration between one individual and another, working hand in hand
to complete a task to achieve a specific goal. In this collaborative learning
technique, there is communlcatlon which WI|| continue with discussions
and compromlses as stated by Howel al. (2014) in his book, which states
the,t/célaborative learning techniques are act|V|t|es¢i1at are believed to
be able to improve students' understanding in Iearninéi train leadership

skills, good communication and cooperation and cén foster student

cf‘eativity.
a) Technique for Reciprocal Teaching
1) Ndfe.;talking pairs

Note-Taking Pair-snc_oﬁer_etii}e learning model is a technique that
provides structured activities for students to gather information, fill in
gaps, check and correct errors, and help each other learn to become better

note-takers.

The Note-Taking Pairs learning model can also encourage student
interaction activities and processes, familiarize students with

collaboration, help each other and stimulate students to think actively



(Poniah, 2018). One way to make learning effective is to make students
active so that they enjoy learning and can develop thinking skills in the
learning process. Students must also like the model used in teaching.
Note Taking Pairs is a collaborative learning model. This model applies
collaboration in education. These Note-Taking Pairs help students

improve their notes (Marlina, 2014).

In Note-Takin_g__.-Pai"r'sﬂ,% S't'ude._n_t__s work in pairs to develop the
individual /n,otéé fhey already have. Wéfking,yyith friends allows students
to vigevxf ;nd review their notes with other sou;ées\ \(With their partners).
Cdaples help each other find missing inforrﬁ}i‘tion and correct

inaccuracies so that the results of their joint efforts are better than

iﬁldividual records.
2) ' Fishbow

The Fish Bowl method is one of the group discussion methods. In

this discuési_(_)_n, there is an interaction bet\_/_v_ee'ﬁ two or more individuals

involved and exchange experiences and information and solve problems.

All students must be actively involved and cannot be just listeners.

3) Role-play
According to Zaini (2007), the Roleplaying model is a planned
learning activity designed in such a way to achieve learning objectives.

Kenneth (in Hamalik 2008) Roleplaying is the application of learning



according to students' experience because students can play a role and

express feelings without worrying about getting sanctioned.

According to Mudarin (2009), several things need to be considered
in Roleplay, including; 1) the learning model is by the use of learning
achievements so that Who can achieve these uses efficiently; 2) role-play

activities can identify the abilities and activities of students.

3. The Nature of Role Pléy

a) Role-p’fé'y
V4

,,,.,,,//Sellers (2002) defines a role to play as a "spgﬁtaneous, dramatic,
creative teaching strategy in which individuals overtlyl'and consciously
asé,ume the roles of others" (as cited in Cohen, Mar]'llion, & Morrison
(20i_1). Also, Billings and Halstead (2005), as cited in éohen (2011), state
that ll'."-r____ole play is an effective strategy for Iearni_n’é because it forces

participé-nts to think about the person whose ro__Ié is being assumed, is

connected "xto____rreal-life situations, and ___p_r6motes active, personal

involvement in learning."

Role play becomes an effective teaching strategy because the
students play the role of other people. The students perform their role plays
in front of the class in pairs, Which makes them more active in learning to
speak; each student has a responsibility to master their roles so that the role

play is run smoothly.



Byrne (1986) says that role play is a method of interaction with other
people in imaginary situations (as cited in Suryani (2015). Role play can
be defined as interacting with others in certain situations. From the
definition, we can use role play in speaking activities that involve
imagination to be ourselves or to be someone else in a specific situation.

Then, people can develop their imagination through the situation.

Purcell (1993) states that Tole play is a fun method teacher can use
in the stude/n/ts‘“’l'éaﬂrning activities. Rolé ﬂp'llxa‘y‘.b\ecomes a fun technique in
speakipd ;ctivities. It can make the students m\;)\re j\nterested in learning
English. \ \

| Purcell (1993) adds, "role play motivates studentsl;"‘, helps them lose
thell"i-‘,‘_r inhibitions, and serves as a means to augment .\;erbal skills, self-
esteé"r__n, leadership abilities, and cultural appreciatiq.h.." Role play is an
appror;'riate technique in learning English. Therefo_ré, it can motivate the

students t"'o‘__speak in English. After the studen'gs"'are motivated, they can

speak in Engliéﬁ'without.fe% o

According to Ladousse (1995), there are some advantages of a role
play. First, a role play gives a wide variety of experience and students can
practice their speaking skills in any situations through a role play. Second,
a role play puts students in a situation in which they are required to use
and develop their ideas. Third, a role play helps shy students by providing

them with a mask. The last, using role play in speaking activities is fun.



Also, it helps students to have self-motivation through self-awareness.
Therefore, role play becomes a means to motivate the students in learning

to speak.

b) Reasons for Using Role Play

There are many reasons teachers should use role play techniques in
speaking, as seen by Nation and Thomas (1988) in Communication

Activities. Thatis:

1. Role-plgyih/g allows a broader range of Ianguééé‘functions and variations
thqn‘"iﬁ the classroom. ;

2. que-playing allows exploration of cultural issues, particu‘llarly appropriate
waliys to behave in certain situations, such as when offeréd food or drink.

3. Rollz'e_playing can add interest to an activity, and dis_t'}ibuting roles can
ensuFe___participation. |

4. Role-pl.aying can result in the repetition of speakin_g’éctivities by providing

change.

In short, role-playing covers a wide range of possibilities because
students have to enter into many different situations. In addition, it can help

students to achieve maximum communication.
c) Types of Roles in Role Play

Ladousse (1997) viewed that there are several types of roles in role play:



1) The first is the roles that correspond to a real need in the students'
lives. This category involves doctors dealing with patients or sales

assistants traveling abroad.

2) The second type of role is that the students play themselves in various
situations, which may or may not have direct experience. An example
included in this category is a customer complaining or a passenger asking
for information. | |

3) The third type is fhe type that few stuééh’tsyy\ill ever experience directly.
Howgvé?: it is easy to play because the te;c\he\rs have vast indirect
exb’érience with them. The television journalist is éﬁ"‘e‘xcellent example
of this type and is a valuable role in real life. '

4) The last type is fantasy roles, which are fictitioug-'; imaginary, and
pés_sibly even absurd. In summary, the overall aim ol_f;those types of the
role:"i.g very similar: to train students to deal with the--’hnpredictable nature
of Ianéu_gge. |

d) Techniques"to._c_:__g_r_ltro| Role Play

Teachers can use many techniques to control the class during role
play. Meanwhile, Littlewood (1994) proposed four techniques that may use

by teachers to control role play in their class. Those are:

1) Role play is controlled through cued dialogues.
2) Role play is controlled through cues and information.

3) Role play is controlled through situations and goals.



4) Role play in the form of debate or discussion.

To control the implementation of Roleplay in speaking practice, the
teacher applies two techniques: role-playing controlled by dialogue and

role-playing controlled by the situation and purpose of role-playing.
e) The Purpose of Role Play

Role-playing (q_r_a_mat'i'z"étio.n)__h_eIps to bring the language to life and
to give the”’,,leérhers some experie.r;c‘é-“ .Qf\ its use as a means of
communic/z;';ion. Therefore, the primary purposé\()f\ r\ole play is to develop
com’fﬁ/unication situations. The realistic communicatigh'~-§ituation gives the

| |

students new experience in using the language they have learned, and the

ex'perience is good for remembering what they have Ieap’hed.

| Hence, the writer concludes that the goal of teaching speaking is
similaf'--.j[o the goal of the role-play technique: communication. It means
role play‘cc_f_m be applied in teaching speaking, ar‘]d' it can help students get

used to speakihg'Eng-lish. —
f) The Significance of Role Play

It has been mentioned before that role play is one of the activities
which is particularly suitable for practicing the sociocultural variations in
speech acts, such as complimenting, complaining, and the like. According
to Ladousse (1997), role play uses different communicative techniques,

develops language fluency, promotes classroom interaction, and increases



motivation. Even Role-play helps many shy learners by providing a mask.
In addition, it is fun, and most learners will agree that enjoyment leads to
better learning. Based on that statement, the writer assumes that Roleplay
gives many advantages: such as improving students' speaking ability and
motivating them to practice their English. Most importantly, the students

feel fun learning English because role play is also a kind of game.
. Teaching ProcedureS__.usin'g"'F"{“bIé;play.

A te,acﬁé} can make procedures appr(;fﬁfiate for his class, including
adjusfg,in”g/the level of ability of different students in \tﬁe\c‘lass. According to
Qui\génberry (1995), the role of play should be simple,‘\lﬂexible, and not
reqL:JIire much preparation (not long-winded) both on the p:art of the teacher
and Eﬂstudents. Therefore, the following are general guj,aelines from Van

Menté";-__ Marinelli, Maley, Duff, and Quisenberry (1995) to help teachers

prepare themselves to succeed and combine ideas:

1. Introduéing___gnd demonstrating the adv_a_n_tadezs of role-playing on the

first day of class.

2. Developing ideas, warming up through drama, practicing vocabulary
and mime (improves the language in students' minds). Don't spend
much time in this phase, seems to work best with a minimum structure.

3. Assigning roles. Role cards with written cues are beneficial (mainly for
beginners and intermediate students). Role play cards can be a handy

tool. Role-play cards invite students to assume the role of a specific



person or character and to react to a stimulus or prompt as that person.
It is up to the teacher to Role Play and uses them. But make sure that
there is a role for every student in the classroom, that they are grouped
multi-culturally (to avoid falling back into the native language), and that
they don't reveal the role card to anyone. As suggested by Golebiowska,
there are three rules to be emphasized when assigning roles: (a) Don't
show your role card to anyone; (b) don't reveal all the information once;
(c) speak the target Ianguage

. Rehe}rsmg in pairs or small groups (asmgrt 10m|nutes) The classroom
WI” be noisy and busy.

‘ Performing in the classroom (every group should ha\)e a turn). Actual
I"‘-‘.‘performances before audiences are not objective. que players should
e‘nly be concerned with themselves, the other roI__é: players, and the
se"qntaneous generation of language. It is acting for____.the sake of language
Iearﬁzﬁ-ing exclusively.

. Debrlefmg It gives students 10 minutes "Jimmediately after the
enactment to criticize” thelnteractlons based on the difficulty and
authenticity, to create spontaneous language: Is it successful? Why/
why not? How is it constructed? Could it be improved? How?

. Evaluating Performances. It ensures they will be graded for ease in

generating language.



5. Advantages and Disadvantages of Role-play

According to Wehrli (2016), the role play technique has some

advantages and disadvantages as follows:

a) Advantages of Role Play

1. Involving actively as participants.

2. Adding variety, reality, and___s_pecificity to the learning experience.

3. Evolving problem-.-sol'\'/ﬂéd.and ve;b.éll"eXprgssion skills.

4. Providing,pr‘é&ice to build skills before reaLWO{I\d application and when
"rea!,ff’é;periences are not readily available. ;

5. Elﬁ;bling learners to experiment in a safe environment With behaviors
th%t strike them as potentially helpful and to identify beh"éviors that are
no's':-‘,‘_ |

6. Beir;'g__ able to provide an entirely new perspective on __.a".situation and
develab__ insights about feelings and relationships.

7. Providiné]""‘teachers immediate feedback about tbe';l.earner's understanding
and ability t(;.é'hb'ly"concept% —

8. Improving the likelihood of transfer of learning from the classroom to the

real world.

b) Disadvantages of Role Play
1. Putting pressure on learners to perform can create embarrassment and

even resistance.



6.
7.

B. Previous Study

Causing difficulties in the learner's imagination and willingness to
participate.

Causing solid emotions related to past experiences, empathy, Etc.
Causing a lack of focus unless well-planned, orchestrated, and
monitored.

Reinforcing ineffective behaviors/strategies if performance is not
observed by a knowledg(_e_a_b.le person who provides appropriate
feedback. z X

Causirp uﬁr’)ﬁredictable term of outcomes.

Wasfing too much time.

Thefe are several previous research findings related to thijé study, such as:

The first is the thesis entitled "Improving Studgﬁts‘ Speaking Skill
By Ra-l_fe Play : A classroom action research on the el__e’ilenth grade students
of imméi*-sﬁ_\ion program 1 of the state senior high §c’ﬁoo| of Karang Pandan
Academic Qe-ar.,ZQQQ_{ZOlO" Written b_)_/__S_umanaf,jthe student of Universitas
Muhammadiyah Surakart_a?o;n the thesis the writer said that the
objectives of this research are to improve the student's speaking skill, to
check whether Roleplay is effective learning technique, to know the
strengths and weaknesses of role play. In collecting the data, his thesis
used the non-observational and observational techniques supported by a
test. The test was in the form of a pretest-posttest to know how the student

speaks English using role play. The result proved that the score of the



students increased from the pretest with an average score of 59 to the
posttest with an average score of 71. This study focused on implementing
role play as speaking activities and described the problems after learning
using role play. His thesis design is a quantitative method that measures
the score of the students. However, this study is descriptive and qualitative,
describing all activities during the teaching and learning process. The

similarity is that both use _R__ole-p__l_ay as a strategy in teaching speaking.

The sgcoha |s a thesis entitled "Oéi'hg~.,the Role-Play Technique to
Improye/tae Speaking Skills of Grade XI Stude\r;fS\Qf SMAN 1 Panggang
in,.tﬁ;, academic year of 2014/2015," written by Kunid.Laksono Hadi, a
student of Universitas Negeri Yogyakarta. This study airﬁs to improve the
spéaking skills of class X1 11S 2 students at SMAN 1 :Ii%ake by applying
role:'-'.playing techniques. This research belongs to agt:ion research. The
diffefépces are that this thesis aims to improve the styélent‘s ability to score
from thé"*-pretest to the posttest, to practice Englig_h':.more confidently, and
to have mo\'r"e -enIh_ugigsm for Iearningr _I_E_ng_l lshT :his research described the
implementation of role pl_a;s_speaking activities such as pro, contra,
riddle, and proverb. This research also described the problems encountered
by the students in Role-play as the students felt afraid when they spoke
English in front of the class, and the students lacked understanding of the

various vocabularies. The students felt it difficult to speak English with

suitable tenses and grammar. This thesis used the quantitative method, but



this research uses a descriptive qualitative design. The similarity is that

both use Role-play as a strategy in teaching speaking.

The third is the thesis entitled "Using Role Play in Teaching
Speaking," written by Ayu Diya Harni Susanti, a UIN Syarif Hidayatullah
Jakarta student. The result of this thesis was that role play can increase
students' speaking skills in any situation and give the students help in
communication. For_ ..exa'rhbi'é,' “for_ _shy learners, role play helps by
facilitating mas"ké ..to make them brave. iﬂr'\'*con\versation. In addition, fun
Iearnir]g/V\//iII enhance their enjoyment in master\i\hg the language and lead
tob’éter learning. Her thesis focused on improving thg"s.tudent's speaking
ability. However, in this study, the researcher focused on the
iml'plementation of role play as speaking activities by dq.:ilng a presentation
afte.:r.zlooking for information about the topic by inte.r';/iewing someone.
This f'e__:search also described the problems encounte__réd by the students in
studying..]"*-qsing role play. The similarities are both.-’df them use descriptive

quantitative"“-des_i_g_nr,_r and both of them_r_use..-ble-play as a strategy in

teaching speaking.

The fourth is the thesis entitled "Using Role Play in Improving
Students' Speaking Ability," written by Sari Irianthi, a student of UIN
Syarif Hidayatullah. Her thesis aimed to increase students' ability to speak
English by using media role-playing; increasing her thesis was from 13

students or 36% who achieved minimal mastery level criterion to 32



students or 88% who achieved minimal mastery level criterion. The
differences are that this thesis used classroom action research (CAR).
However, this research uses a descriptive qualitative design by
observation, and this thesis focuses on improving the student's speaking
ability using Role-play. This study focuses on implementing role play as
speaking activities and describes the problems after learning to use role-
play. The similarity is thqt___bot_h___use Role-play as a strategy in teaching

speaking.

'/I'He//fifth is the thesis entitled "The Use of Rgle Play in Speaking
Acti()ities for the 8th Grade Students of SMPN 1 Slem;h-," written by Dian
fagih, a student of Universitas Sanata Darma Yogyakaqia. This research
shéwed that the researcher implemented a role to play |n the action stage.
Firét.!y, the researcher explained what role play was a_.n:d the rules of role
play. .'Sgcondly, the researcher distributed the situati(__)ﬁ to the students, and

they had"*-t_o make a script based on the situation )_t-h:ey had given. Thirdly,

the researcﬁ‘er..walkgd around to he'P_t_h? _studénts if they had problems

related to the script for their role plays. Then the researcher called the
students to perform their role plays. Lastly, the researcher took the score
of their performance. Role plays are an appropriate technique in speaking
activities for increasing students' motivation to speak in English. The
difference is her thesis took the score of their performances, but this thesis
focused on the students' problems after learning by using RoleRole-play

English skills



A. Theoretical Framework
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Figure 2.1 Theoretical Framework

This conceptual framework shows the relati:onship between the

construct"s.‘_in this study. The subjects of this stud*y were students of class

XI SMAN ‘I:'U'Iakan,.w,hof applied role-play st'r'éitegies in learning to speak.

First, the researcher analyzed the application of Role-play in students'

speaking practice. Second, with the analysis of role play application,

researchers can describe the process of implementing role play, knowing

student perspectives, and knowing the advantages and disadvantages of

role role-play strategies.




