CHAPTER |

INTRODUCTION

A. Background of the Research

One of the demands on education today is the issue of justice and gender
equality. In the processs of educat__iﬂ_onr in Indonesia, gender inequality still occurs
frequently. In general, _§ociefy'.still assurr.l..és" or thinks that women are a second-
class group and that‘fﬁéir position is always below rﬁéﬁr(\ionditions like this occur
not without‘,réagon but are caused by many things, includir\ig\]\pgtriarchal thinking,
which is \aeeply rooted in society and always assumes that mén have a higher
position tllhan women.

Gell""r.‘_lder equality in education is a matter of social justic_:é related to rights,
opportunitié‘s__l, and freedoms. Gender equality in educati_;o;n is essential for
sustainable dé&zelopment, peaceful societies, and individua-l':welI-being. At local,
national, and gl(;f)a! levels, gender equality in educatiop-’s;Hould be a priority area.
In education, gend\é-r.wéqualityfis very -'rmp‘O'r"téh't;'.-éender-equitable education
systems empower both girls and boys and foster the development of life skills that
young people need to succeed, such as self-management, communication,
negotiation, and critical thinking. They reduce skills gaps that perpetuate pay
disparities and help entire countries succeed. School-based gender-based violence

and harmful behaviors, such as child marriage and female genital mutilation, can



be reduced through gender-equitable education systems. Gender-equitable
education systems encourage both girls and boys to attend school, resulting in
increased national prosperity. Gender equality in education is exacerbated by the
profound impact of the COVID-19 pandemic, which has uncovered, exacerbated,
and created new forms of intersecting inequality and injustice in relation to gender
and education. School closures have left millions of children out of school,
especially the poorest and most margina_l_ized girls. While UNESCO estimates that
more than 11 million gtirls a'rﬂé“ét risk of ndf ..r'eturni‘ng to school after the worst of
the pandemic is/ove"r/,' the Malala Fund suggests thisﬁl;i\gure\ could be as high as 20
million.

TIIHe pandemic has also seen a rise in cases of violence aé}ainst women and
children. I'I,Intimate partner violence, child abuse, and other formé of gender-based
violence héye all increased in frequency, according to a recent__-énalysis of studies
in low- and'._._middle-income nations by the Center for Q_..l';)bal Development.
According toz‘:""a___ UN Women assessment, COVID-lQ's___.:éétions and effects—
including the clo.‘né‘i-r]\g of schools, the suspension of cqﬂm"r:nunity support services,
the rise in unemployﬁ.whé.ri't',”éhd' aIComl’abUSé"fét'éé;are to blame for this rise in
violence. Meanwhile, the heavier burden of parenting responsibilities during a
pandemic, as well as reduced access to sexual and reproductive health knowledge
and resources, and the limited availability of technology and media to support
learning, risk further widening gender inequality and power imbalances related to

education.



Actually, children need to be educated about gender equality from an early
age as well as adults. This is due to the fact that gender identity and how others
are perceived start in early childhood. Every culture has traditions that children
learn to adopt as part of the socialization process. The basis for many of these
roles and actions is identification with a specific gender. Children's self-
perception and how they are treated by peers and adults depend on how their
gender role identity develops._____c:h.ild__r__e_zn's perception of gender identity is
influenced by people's:ﬁatt-itu'dés. toward the..g'je'"rider_ roles that are prevalent in each
society. Gender/ raléx's'tereotypes are a condensed ver;i\bn\of these general nations.

In our society, traits that are desirable to develop in chlldren s characters
are comdetence and motivation to achieve, which are usuall)/ associated with
mascullnlgy (Deaux, 1976). Meanwhile, in a patriarchal cull‘,ture, women are
considered‘-.;o have the obligation to raise a family, do domestig':work, and always
obey, as is fh_e nature of women in general. This stereotype____éllready exists in the
depictions of:‘:"'r-nen and women in children's books. In C'Hildren's literature or
reading books, male characters are usually deplcted as tough strong, assertive,
independent, and achlevers ‘while the image of female characters is that they are
limited in what they do and lack the ability to achieve things. Even if they have
the same achievements as men, women still have to identify themselves with men
if they want to gain recognition from society.

So far, in the depiction of children's stories, male characters always

dominate in their roles, while women are depicted as additional characters and



seem to have no power. Stories with women as the main characters tend to show
that women always need help solving problems. And usually, a male character
come as a helper. We can see this in Disney films where female characters are the
main characters, for example Mulan, Pocahontas, and Frozen. All the actions and
words of female characters show the stereotype that women are emotional and
cannot be rational. The characteristics of women are shown to be unable to
overcome problems and always r_e__l_,y..on _(_nale characters.

The developmgnt' of éhildren's mlnds is prucial for achieving gender
equality. Acco/rdi’rli'é to Indarni (2012), educa&ﬁhal\ institutions provide
youngster§,,vi;ith a setting in which they can learn things\fhgt are not directly
related t& them. The introduction of the notion of gender, \;I{/hich comprises
values ofl'gender equality rather than gender inequality, is odle example of the
kind of kh"qwledge that should be provided to children in e_ducational forms.

In féi‘gt, teaching the values of gender equality tq..-';children IS a very
important resp;bpsibility that must be carried out. By Iearni_n’é the values of gender
equality from ar{"‘egrly age, children would know th}atﬁeveryone has the same
rights, resources, op[-ag.r.t'ijh'i't'i'és;'anﬁTer'tééfib'hé"fHét can help them fulfill their
potential and be considered whole human beings. The more equal the roles of men
and women are, the less the gap between men and women is in any sector.
Furthermore, the more equal men and women are in their self-actualization, the

easier it would be for them to achieve better nation-building.



Then, many researchers discussed about this topic. Here the list of the
previous researchers (1) Ramya Subrahmanian (2005) analyzes the significance
of education's role as a means to promote gender equality values; (2) Ika Irmawati
(2011) conducted research in Wangon District, Banyumas Regency, an area where
people still believe that men have a higher position than women and only men are
prioritized for their right to education; one of the factors is that the area is still
without access to technology and__i_nfo.rm_g_tion, especially in the field of education;
(3) Vania Lysandra (%QZ-l) thls research élnsé"“r-aised the issue of high levels of
gender inequzﬁity/i'n Indonesia, and analyzes \‘t\h‘e\ \role of international
organizatiqns’/as a component of international relations in sc\)\lv._i“ng this problem.

G;nerally, all of above previous research discussed aboLl‘Jt the importance
of the roll'g of education as a means to realize gender equality’i The differences
between alll.! the mentioned research and this research are |n the outcome of
research. Tﬁ'i_l_s research is focused on making products nar_n'ély gender-friendly
books as a méér_)s or medium to introduce the values of g_e"ﬁder equality from an
early age. | |

Until now, it-..ﬁé's',"bééh"\/éry_imp’dr't'éﬁtﬂtd“i.-mprove the gender-oriented
learning process in education. Because symptoms of gender bias are still often
found in the world of education, the elementary school years are the best time to

instill ideas about gender equality and break the wrong stereotypes. Many things

can be done to introduce and teach about gender equality values to children,



B.

through formal and informal curriculum, extracurricular activities, and revamping
children’s books that are gender-friendly.

Based on the problems above, the researcher took the initiative to develop
an English children's storybook with reference to Sarinah's book to introduce
gender equality values as one of the efforts to improve gender-friendly books. The
researcher believe that this products would be beneficial and practical for the
young learners in learning aboutrrgen.de_r___e_quality values then implement it in their
daily lives. N

Eventua/Hy,’/fHe researcher would conduct the\I\?\& D research by the title
“Developlng Engllsh Children Storybook With Reference to Sarinah’s Book

To GendL&r Equality Values Introduction For Young LearneLs”

Identificaf.!on of the Problem

1. The firs.f._:_problem is the prevalence of gender inequali__,t&, especially in the
education;'l-.gphere. This is represented in children’s bq_di;s that are not gender-
friendly. |

2. The second problem is cases of géhdefibééea “\-/iolence where children are
victimized and some even become perpetrators.

3. The third problem is that education about gender equality has not been

maximized.

4. The fourth problem is the impact of gender inequality, which afflicts both

women and men.



5.

The fifth problem is stereotypes that assume that women are second-class

humans.

. Limitation of the Problem

In this research, the researcher focuses on developing an English children’s

storybook with reference to Sarinah’s book to introduce gender equality values

for young learners. This study also had experts test the product's quality and had

young learners try the product to'see how they responses.

1.

1.

. Formulation of the Problems

How is the/ process of developing an English children's storybook with

refererice to Sarinah’s book an effort to introduce gender é‘ﬂuality values for

young learners ?

What "'i,‘s the response or assessment of young learners thards the use of
English""'-ghildren‘s storybook with reference to Sarinah’s b‘bok as an media to

introduce""'gender equality values ?

. Objective of the Research

To reveal the .Ei'rocess__(_)_f_dgvelo_pin_g _a_n___Eng.l-ish"{:hiIdren's storybook with
reference to Sarinah’s book to introduce gender equality values for young
learners.

To find out the response or assessment of young learners towards the use of
an English children's storybook with reference to Sarinah’s book as an effort

to introduce gender equality values for young learners.

. Specifications of the Expected Product



There are some specifications of the expected product in this research :

1. The product of this research is an English children's storybook with reference
to Sarinah’s Book to introduce gender equality values to young learners.

2. The English children's storybook in this research is only developed for young
learners. The English children's storybook for other levels is not developed in
this research.

3. Indeveloping the English chil_ol__r_en.',s s_t_orybook, the researcher used the ADDIE
model, which consjs,ts-"of“ahalysis, desioh',"deve‘lopment, implementation, and
evaluation. /

G. Srgnrfrcances of the Research

The‘ research findings have implications for students teachers, and

researchers The contribution for each would be explained above

1. For the students |
The research and development of English children's stor';;books to introduce
gender equalrty values for young learners could be an interesting learning
medium that can help instill students’ love of readlng English literature and
can be a medium that can increase knowledge about gender equality.

2. For the teacher
The teacher can develop and teach the values of gender equality to students
through an English children's storybook. So that, students can understand and
realize how important the gender equality values are and can apply them in

their daily lives.



3. For the researcher

The researcher gained valuable experience in developing learning media,

specifically English children's storybooks that aim to introduce the value of

gender equality, by conducting this study.

H. Assumptions and Limitations of the Development

1. The Assumption

a.

If the product of an English children's storybook with reference to
Sarinah’s book in thls research meets."the.__"Very Good" criteria, it can be

used as /an/éilternative reading material without revision.

If ,,.tﬁé product of an English children's storyboo;\“‘with reference to
Sarinah’s book in this research meets the "Good" Criterial,' it can be used as
anll'.,lalternative to a learning device with revision.

As a result of product development, an English ch:ildren's storybook
becol.fh__es motivating not only for students' cognitive_ébilities, but also for
their af%egtive abilities and helps them build charqc"f.er.

An expert\:i‘h. the _qlesign of English childrgn'_s__sté.fybooks is a lecturer who
had knowledge abOLVJ-tMH-c;\-Ni t@e;/éil-ci)-pr)ﬂé good learning device.

An expert in the material of English children's storybooks is a lecturer who
had knowledge about how to develop a good learning device.

The development of an English children's storybook with reference to

Sarinah’s book would be the right medium to introduce gender equality

values to young learners.



g. With a good story concept and design, it would make students interested

in reading this storybook.

2. The Limitation
a. The product would be assessed by 1 expert in the media of the
development book, 1 expert in the material, and 1 teacher.
b. The product would be tried out in SD Alam Pacitan, especially for fifth
grade A students. A
Definition of Key:lfel”"h:l.
1. Developipg{ / N\
"Dﬁ\’/”é"loping" is the act or process of creating somethi\r\fg-}over a period of
time. |
2. Storyt;pok
A "st.;'),:rybook" is a book containing a story or collection--";)f stories intended
for child:f'e_‘_.n.
3. Gender equ..é'lj‘_ty
Gender e(;l‘]‘al-ity.._i_s__\_/v_hgn Eople__qf__all--géﬁders have equal rights,
responsibilities, and opportunities in their lives.
4. Sarinah’s concept
Sarinah’s concept is the result of Soekarno's thoughts, which aim to fight
for women's rights, emphasize women's obligations, and realize gender
equality in the nation and state.

5. Young learners
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A young learner is a learner in formal schooling that can be defined as a
child starting from five up to twelve years old, which can be divided into
levels based on age and had different characteristics and conditions from

other learner levels (teenagers or adults) in all aspects.
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