CHAPTER II
REVIEW OF LITERATURE

This chapter discussed the theoretical review, previous study, theoretical
framework, and hypothesis.
A. Theoretical Review
This sub-chapter discussed the theoretical description of the key concepts in
this research.
1. The Nature of Writing
a. Definition of ertlng —

Writing is a hngwstlc ability that is fundamental to daily life. People
contlnuouslyﬁse these skills to do many things. TherefOre at school, students
are traln‘e'd in their writing skills so they can one day use these S‘kI”S well in their
careers é?lnd everyday life. Brown (2004) states that writing isl a way of life. It
also invc:)._lves the development of concepts, an argument, anq: cause-and-effect
reasoningz'{Saifuddin, 2016). Students cannot pass the cou_r’ée if they lack the
ability to e"'Xpress themselves in writing. They avoid irﬁbosing their views,
providing models or outlining possible responses to toplcs in advance because
writing is also a developmental process ’

The researcher displays several fundamental theories of writing.
According to Harmer (2007), writing is one of the productive skills that require
students to generate in their language. It means that even though students
typically express their ideas verbally, they can do it in writing. Writing
assignments generally result in sentences, paragraphs, or essays that express the

ideas or thinking of the students. Olson (2009) states that writing is a kind of

human communication that uses a collection of visual markings by convention



connected to specific linguistic structure levels. It means that writing has a
system as a form of human communication.

According to Clark (2013, by using writing as a cognitive tool, students
can express themselves, understand the world around them, and share their
perspectives. It means that by writing something, students show that they are
knowledgeable about the course material and can articulate any thoughts or
perceptions that actually happen to them.

The skill of writing is one that can be learned and requires to practice.
David (1992) states that wrltmg [ thought to be the most difficult task in
language beca/use |t is not a skill that comes naturally or is easily learned. To
master ertlng skills, proper and measurable training is needed to understand
which Iatnguage is utilized, including vocabulary, grammar, anti spelling.

ertmg is a fundamental language skill for a career and a fulfilling life.
Students must master these skills. With writing, students can motlvate people,
sell thlngs;__l_ persuade, teach, and express themselves by- writing. Although
learning to vt;'t-ite is challenging, with enough practice, thil_s'.skill can be mastered.
b. The Goals of ertlng

Writing act|V|t|es are said to be successful |f they have fluency in writing.
According to Ritchey (2016), Writing with ease is referred to as “fluent,” and
the processing of written text includes both text generation (ability to convert
thoughts into words, sentences, paragraphs, etc.) and transcription (translating
words, sentences, and higher levels of discourse into print). According to their
theory, text generation and transcription are the two elements of fluent writing.

They asserted that cognitive resources like working memory, short-term



memory, and long-term memory are limitations on how these components are
executed and coordinated.
c. Types of Writing
there are several types of text, some give different explanations based on
their thoughts, and there is some debate. According to Wishon (1980), The
various types of writing here include as follow:
1) Narration
A narrative text is a typ_e_z___o_.f_, \_/\_/_(iting that describes a story or an actual
event. It can be uge,d 10 “.C.]ﬂl;lickly descf.ib'é" or .eqlucate about a complex topic.
Narration iia/t’yf;e of text that presents a sequen\(‘:\é‘ef events in chronological
order paééd on the passage of time and the writing st;}le_\‘used to relate the

storyl:of the action and activities.
2) Deslbription

T:he description explains or describes an object’s __épecifics, such as
visuals:b_]c people, places, and others. It can serve as a gémplement to other
types of v;;'ri___ting or serve as the main way of creating _a'perception.

3) Exposition}""-.‘__.\

A text that.-..r.)”.r'd\'/'idé's“’i‘nfOTmatiOh"'ébc')'-Uf“é-l-r] explanation and how to
interpret meaning is referred to as an exposition. Including the description
provided above, exposition is a type of writing used to produce information,
such as in a newspaper, magazine, article, or journal. As a result, it might be
applied to end an editorial, an article, or a debate.

4) Argumentation



The writer of an argumentative piece must be able to mobilize and
persuade the readers to change their viewpoints about a subject that is
essential and debatable. Therefore, written arguments possess the ability to
persuade or seduce. Wishon & Burks claimed that argumentation is used to
persuade and convince.

5) Persuasive

An invitation or a guideline to do what the text means can be found in a
persuasive text. The goal of__p_er_s,u_ag,ive writing is to influence the reader to
support a certain qunt 6'fﬁ\./iew or acti..bhr'll." 'Of__cpurse, a sentence or word that
can influerﬁetﬁ;reader IS necessary.in order to\i\r‘i‘vite them.

d. Proceg’s'b/f Writing |

V\A}iting is challenging work because students must pa&l} attention to the
content,I"‘-‘I‘organization, purpose of the text, vocabulary, gramlflnatical area, and
mechanié‘s in writing a paragraph (Siswita, 2014). The Writin'é process must be
completed:"i__.r_] multiple steps; it cannot be solved in a single §fép. This is because,
for students to achieve their objectives, they need to cgfrect and rewrite their
written output..‘"’m‘ultiple times to produce someth_ihé in written language.
According to Oshi.-r.r.ll.é (2007); "thefsevﬁal"'éfép-sﬁof writing are pre-writing,

organizing, writing, and polishing. The descriptions are as follows:



1) Pre — Writing
Pre-writing is a way of creating new ideas. During this phase,
Students pick a subject and collect information to describe the issue.
2) Organizing
The organizing step is to compile the ideas into a clear statement
outline.
3) Writing
The writing process moves on to the construction of a draft. Using
as a guide the oqt,l,ine 't"Hﬂa.lt the studeﬁfé'b‘reated. Students should attempt to
write thgzd’ké{%t quickly - without examini\rww‘é\\spelling, grammar, or
puncpuéiion. Put their beliefs on paper.
4) Polishing ‘
| In this stage, the students polish what they havg’l written. This is
anotFler term for editing and modifying. The best pqlfishing is done if
studer;t§ divide it into two stages. Addressing the first ;t’ép is too significant
issues Wlth the content and organization (revising).__After that, concentrate
on the text.’.‘zé"-.sx‘mall mechanics problems (editing).
e. Assessment of ertlng m—

After students complete their writing assignments, researchers must
evaluate their work and give assessments. It is used to identify the next step in
treating students’ writing difficulties as well as to evaluate students’ writing
abilities in a variety of components. According to Weigle, 2002), the
development of the scoring rubric has resulted in improved tests and scoring.

The test was scored using a scoring rubric adapted from Brown (2004);



Table 2.1 scoring rubric from Brown (2004)

Co!npqnf:nts Score Level Indicators W(.:]ghl-
of Writing ing
Content (C) 4 Excellent Present the information well chosen details across the
paragraph
3 Good Present the information with details in parts of the
paragraph 3
2 Fair Present the information with some details
1 Poor Present no clear information
Vocabulary 4 Excellent Good in vocabulary choice
V) 3 Good Error in vocabulary choice are few and do not interfere
with understanding
2 Fair Error in vocabulary choice are and sometimes they 2.5
interfere with understanding
1 Poor Many error in vocabulary choice that severally interfere
with understanding
Grammar 4 Excellent Good in grammar
(G) 3 Good Error in grammar choice are few and do not interfere
with understanding
2 Fair Error in grammar choice are and sometimes they 2.5
interfere with understanding
1 Poor Many error in grammar choice that severally interfere
with understanding
Mechanics 4 Excellent Good in spelling, punctuation and capitalization
(M) 3 Good Error in spelling, punctuation and capitalization are few
2 Fair Error in spelling, punctuation and capitalization, and
sometimes interfere with understanding 2
1 Poor Error in spelling, punctuation and capitalization and

severely interfere with understanding

Final Score :

3C+25V+2.5G+2M

x100

f. Indicatoré\of the Student’s Success in Writing Skill-’f

Indlcators are used to monitor students’ Ieammg progress, especially

while studying wrltmg, by Tooking at ‘their wntmg abilities. According to

Ritchey (2016), some signs of students’ progress in writing skills are as

follows:

Table 2.2 signs of students’ progress in writing skills by Ritchey (2016)

Category Skills
Typesof |1. Students are supposed to construct a product in which they
text and discuss and express an opinion on the product with
the documented reasoning.




Purposes Students are supposed to write writings in which they construct
of the text a topic and offer information about it.
Production
and Students should respond to questions and give feedback to
description their classmates to enhance their writing.
of writing
Research |1. Students are supposed to participate in research work, read a
to build book, and communicate their thoughts in writing.
and 2. To answer the question, students are supposed to recall facts
present from their own experiences or obtain information from a
knowledge supplied source.

2. Google Jamboard -
a. Definition /of/ch')'nge Jamboard

In t}bié/ research, the researcher chooses google jamb\b‘a(d as a medium for
Iearning\:to write because this follows the writing problem;I experienced by
studentsl"‘-‘l‘at SMK Negeri 3 Pacitan. According to Sweeney et aI (2021), Google
Jamboarél-,is a web-based whiteboard system that came out in __2':017 as a hardware
and softw&(e package with a 55” touchscreen display an_d': an annual support
payment. Now it can be accessed at https://jamboard.qugle.com/ and enables
real-time co-au.th‘ring of either i0S or Android usin}g a browser on any laptop,
tablet, or smartphor.1-é...%"”""""" m—————

Now Google Jamboard is easy to use, and the material is saved
automatically on google drive so that students can access it anytime. Up to 50
editors can use it; each consists of up to 20 slides. To share with students, the
teacher must duplicate the master version and then share the link. The features

in Google Jamboard include a pen tool, highlighter, eraser, shape tool, text

box/notes, and sharing pictures.



Teachers and students can make interactive learning activities. According
to Virto etal. (2020), Google Jamboard is an interactive smartboard that enables
teachers and students to collaborate on a virtual whiteboard so they may generate
ideas and make sketches. The teacher can direct students to create ideas together
for writing text together.

Google Jamboard can be a new way to learn writing based on applications
to learning to write in a more advanced and collaborative way. Based on the
intervention, it can be concluded__t__hat G__Qogle Jamboard is an interactive platform
that helps students /v,,vrite' M'f.r.\ore easily.” éﬁd fun‘ way, especially to writing
descriptive text./"/

/!
b. The B}gn’efit of Using Google Jamboard

Tﬁé benefit of using Google Jamboard is when using thi&‘lé application that
it makesl"‘-kit easier for students to learn, especially learning to w,f'ite. According to
Sweeney:"-.et al. (2021), there are several advantages of using_-":GoogIe Jamboard
in Iearniné"“gs follows: |

1) Google j'a[nboard is free to use. We can use Google J__a‘inboard whenever and
wherever \)&itbout having to spend money. |

2) Many participa.t-r.ﬁé may edit the same slide b-.r.--different slides at one time.
Marks and text appear in almost real-time.

3) It can be accessed via the browser on a laptop, tablet, or phone or via the
Google Jamboard phone/tablet application.

4) No login/registration is required of students if the instructor creates the
Google Jamboard.

5) Editors may be anonymous, which can encourage shy participants.



6) Google Jamboard saves all edits automatically to the cloud, and these are
accessible via Google Drive. It is also possible to export an entire Jamboard
as a PDF file as a study aid or record of the session.

7) Possible to duplicate Google Jamboard for multiple uses.

8) Ease of use.

¢. Weaknesses of Using Google Jamboard
Using Google Jamboard also has some lacks. According to Sweeney et al.
(2021), there are several lacks Qf u_si_n_g____GoogIe Jamboard in learning as follows:

1) A maximum of Z’/Q,slidé'sﬂ.per Jamboelmnrd_' N

2) A maxim/um”al; 50 collaborators can edit sin;l‘j‘ltaneously. In practice, no
more’",th’én 6-7 editing collaborators are recommended\pe_r slide at one time.

3) Relﬁ“es on an active internet connection. ‘

4) Inst;guctors must create a free google account to crea&e the Jamboard
initiélly. |

5) Anoni}r_pity may also be undesirable in some situation__sl: If participants log
in with :;"'google account, attribution is visible during'iive editing.

6) DupIicatio.rzf"o_]‘c Jamboards for more significant nL‘Jf_m'E)ers of the group may be
time-consumin.g-]”.““””'"'"""" m—

7) The cognitive load on students is due to familiarising themselves with
another online platform.

8) The student may also change or delete parts of the Jambooard slides in an

undesired way.

3. Teaching Writing with Google Jamboard



Teaching writing has the aim of facilitating the development of
multiliteracy for educational or employment purposes, as well as for full
participation in society (Manchén, 2012). Technology has turned out to be
supportive of traditional and new approaches to teaching writing (Bloch, 2012).
One of the technologies that can be used in teaching English is using Google
Jamboard. It delivers real learning opportunities for both instructors and
students. Students obtain a great deal of knowledge by participating in Jamboard
activities, which promote commumcatlon and information literacy skills that are
vital in the twenty- flrst century (Nagamam 2021) Digital whiteboards give
students at all/capablllty levels a potential chance to\show their arrangement,
conduct mteractlve activities, guard their responses, and pay attention to their
companfons As such, Jamboard is a digital whiteboard that aIIows learners to
team up‘-‘l‘contlnuously utilizing either the Jamboard gadget or:,-lnternet browser,
or mobilllé app (Epstein, 2021). In addition, the teacher sh'culd find out the
appropriaté._ctrategy which will be applied to the students. T__e';aching writing with

google jamb&a__rd needs to be prepared to gain the target Qf teaching writing.



4. Teaching Writing Procedures Using Google Jamboard

Google Jamboard offers powerful features to enhance teaching writing
procedures. Teachers can create visually appealing templates with sections for
topic introduction, materials list, and step-by-step outlines. The Jamboard can be
shared with the whole class for real-time collaboration. Students can use digital
sticky notes to brainstorm, suggest ideas, and ask questions. This fosters active
participation, critical thinking, and peer learning. Jamboard allows integration of
images, diagrams, and videos tQ__a_id_,ur_l__derstanding. Teachers can include visual
aids for each step to r]e,lp' stij'd.ents grasp tlﬁ.é'b‘rcess.

Jamboaﬁj/ééémlessly integrates  with other Google productivity
applicatiqnsi,/ making it easy to transition from brainstor\mipg to drafting and
refiningl:written work. It can also be used for assessment;‘ where students
demonst}ate understanding by arranging steps or prg';viding detailed
explanatilllons. Using Google Jamboard for teaching writing __r;rocedures creates
an engagi:hg and interactive learning experience, prom___c')fting collaboration,

critical think:i"'n__g, and a deeper understanding of the Writi_ng process.



B. Previous Study

The researcher submitted five previous studies on the topic to evaluate
whether there were any relevant studies with the subject indicated in this title.
Several previous studies have similarities and differences. The first research was
entitled “The Use of Padlet Application to Improve Writing Skills of The Tenth
Grade Students of SMKN 2 Salatiga in the Academic Year 2018/2019”. The purpose
of this research is to learn how to utilize the padlet application to improve students’
writing abilities. This research use_c_;l __C.lasg__room Action Research. It focused on the
accommodations of theﬁt,enthyé.rade of SMKNZ _Salatiga for the academic year
2018/2019. This /study"found that using the padlet apb“l‘i‘c‘:‘ation to learn English can
help studentg"i/rnprove their writing skills. Students’ writin\g‘~\§kills increased by

31.43 percé“nt and 51.40 percent throughout cycle I. The researchetlL employed a pre-
test, treatml"gnts, and post-test in this study. Students’ writing s[,{lills increased by
57.14 perce;lt and 88.57 percent throughout cycle I1. |

The dif.fellrences between this first previous study with the researcher’s study
are the researcr;"’-s;ubject and the media to be studied. The __st]bject of the previous
study was the teﬁ.‘fh_\grade of SMKN Salatiga in the gcademic year 2018/2019,
whereas this research s.-l.J.l.fi.jé'c't"i's;'the tenth grade of SMK Negeri 3 Pacitan, academic
year 2022/2023, and the previous study used padlet application media, whereas this
research uses Google Jamboard as a media.

The next research was conducted by Sweeney et al. (2021), Entitled “Google
Jamboard for Virtual Anatomy Education’ Three institutions provided the research

subject for this study; Queen’s University Belfast (QUB), University of Dundee

(UoD), and Lincoln Memorial University. Sweeney et al. did the following study.



Three institutions—Queen’s University Belfast (QUB), University of Dundee
(UoD), and Lincoln Memorial University—provided the research subject for this
study. The purpose of this paper is to share experiences and lessons from utilizing
Google Jamboard during the middle of the pandemic. The author used a qualitative
research design using interview-based data collecting for this study. This research
resulted in Google Jamboard, enabling educators to test collaborative virtual
learning alternatives regardless of cost or location. This program delivers a flexible,
team-based learning environment t_ha_t_.ma_y be packaged for use in higher education
and shows additional prgmise' for interprofegé,”idhal__cplIaboration.

There are s/eve’rxé'i‘ differences between this stud;énd the researcher’s study.
First, this s't"ud/y uses qualitative research and it’s coIIecté\d\.‘py interview data
collection. II:\/IeanwhiIe, the researcher’s study uses Class Action I%esearch. Second,
this study 1I"-‘I‘inds out the implementation of Google Jamboard folr'l virtual anatomy
education, vlizhereas the researcher wants to find out the implem__é:ntation of Google
Jamboard in \;ilgiting skills. The last research subject is from thr__e"é institutions, while
the researcher’s:"'"sybject is from just one institution. _

The third reééa(ch was done by Insani (2020), Entift_,}é;i “The Use of Instagram
to Improve Students’ \/(/.fli”fi'hg"Skill's1erescriptiVéféﬁ?’ The objective of this study
was to find out if the use of Instagram can improve students’ writing skills in
descriptive text. This previous study used a pre-experimental research method,
which was one group pre-test and post-test design. The researcher used a
quantitative approach to analyze data. This study focuses on students at the tenth
grade of SMAN 2 Wajo. This study found that the use of Instagram can improve

students’ writing skills. The students’ mean score on the pre-test was 66.84, while



it was 79.36 for the post-test score. This previous study’s subject, medium, and
technique of research differ from the researcher’s research.

The fourth was conducted by Carlos (2022), entitled “Jamboard as an
Interactive Platform Toward Improving Students” Writing Competency in Stylistics
and Discourse Analysis.” The objectives of the research are to evaluate and describe
the effectiveness of digital whiteboards such as Jamboard in improving the writing
competency of major English students in the course Stylistics and Discourse
Analysis. This study used a quasi-exp.erimental method in which the respondents
were grouped as a treatment group and a controlled group This study focuses on
students from e/'l?hrrd year BSED English major students of the College of
Education, Dn Honorio Ventura State University. The study f._o‘und that using the
strategy halts a significant effect on writing competency. The sintlilarities between
these two stﬂudies are that both use Google Jamboard media. The o'lbject and method
of this stud;'/-. are different from the researcher’s study. Anothe_r-":difference is that
this study uses Google Jamboard for an online class, but __,t"ne researcher uses
Jamboard for an offlrne class.

The fifth study was done by Khoiriyah et al. (2022) entitled “The Use of
Google Jamboard for Synchronow CoITaboratrve Reading Strategies: The
Students’ Acceptance.” This research aims to examine the student’s acceptance of
the use of the Google Jamboard application for language learning, especially for
collaborative reading strategies. This study uses qualitative and quantitative
methods for collecting data. The object of this Research was English Language
Education Department students in the second semester of the academic year

2020/2021 in one of the universities in east java. According to the finding of this



research, students have an honest intention to use Jamboard as a learning tool. As a
result, the Google Jamboard is recommended as a medium for collaborative reading
strategies. The similarities between these two studies are that both use Google
Jamboard media. The subject of study, the object of the study, research technique
change between this prior study and the researcher’s study.

Based on previous research, the researcher wants to do research on the usage
of google jamboard to improve students’ writing skills. The following are the
differences between this study and the prewous study. First, the researcher
investigates Google Jamboard as a medlum for teachmg writing SMK Negeri 3
Pacitan students |/r\the tenth grade. There has been no prevtous study completed for
SMK Neger}i},g Pacitan with the implementation of Google Jampoard. Second, the
researcher ttvants to learn about the implementation of Google Jatltnboard as a tool

for improvi"‘lng writing abilities.



C. Conceptual Framework

The conceptual framework that underlies this research is as follows:

English Language Teaching

Skills Mastery
|

Listening || Reading | Writing | Speaking || Vocabular Pronunciati
y on

Teaching Writing with
Google Jamboard Grammar
% |
THE USE OF GOOGLE JAMBOARD AS A MEDIA TO IMPROVE
STUDENTS WRITING SKILLS OF THE TENTH-GRADE
STUDENTS SMKN 3 PACITAN ACADEMIC YEAR 2022/2023
(A CLASSROOM ACTION RESEARCH)

Figure 2. 1 The Conceptual Framework of Google Jamboard |mplementat|on to
\ improve Students writing skills

Learnihg English, especially in writing skills, is quitqﬁ"difficult to learn.
Students, espef‘:».,_i_ally in senior high schools, often feel easily béred with learning in
their classes, and"‘eyentually, they lack the motivation to I_e-arn to write. Therefore,

something new is né‘ede_d_r__t_o teach writing. In thi_sﬂ_gase;’/the researcher is trying to

apply Google Jamboard as a medium which is a new thing for students. Thus the
researchers hope that with Google Jamboard media, students’ interest in writing can

increase so that students can master writing skills well.



D. Hypothesis

According to the problem statement and the theoretical description mentioned
in this research, the researcher proposes the following hypothesis that Google
Jamboard is the appropriate media to teaching writing for the tenth-grade students
at SMK Negeri 3 Pacitan academic year 2022/2023 then with the google jamboard

media they can improve their writing skill significantly.



