CHAPTER 11

LITERATURE REVIEW

A. Speaking Skill

1. Definition of Speaking

Speaking is an interactiyq__or.al process that produces meaningful signals
for hearing, allowing fp; dlrect responses.-.. ...Aéco_r(‘ling to Bygate in (Leong &
Ahmadi, n.d.), s;&:akiﬂé served as a signals producer t;gf”hearing, enabling listeners
to respond Qifférently to each signal they hear. Speaking is éh\\_ipteractive process
that involvgs the construction of meaning through the productiéL, reception, and
processing of information. Another definition, provided by Baron I£2020), states that
speaking was a process of producing meaning through Variou._s": stages, including
production, rl.'é.g.:eption, and processing of information, makirig it an interactive
process. |

Speakin.é-»_i_\‘s an oral production that involves:‘_se:;/eral elements. It aligns
with Brown in Crisiani-t.;d%&-Méﬁda§arﬁ2022)',’ who also revealed that speaking was
an oral production that can be empirically and directly observed, yielding effective
results that greatly impact the validity of the test. Johnson and Morrow (1981: 70)
in LIA state that speaking was verbal communication involving two individuals,
listeners and speakers, who need to respond and contribute to what they hear at a
fast pace. Cameron (2001) states that speaking is an active use of language to

express meaning that others can understand. Moreover, it is recognized as an



interactive, social, and contextualized communication event. According to
Finocchiaro & Brumfit (1983), speaking involves giving verbal expressions of
thoughts, opinions, and feelings in the form of dialogue or speech. To accomplish
this, language learners need to possess sufficient knowledge about pronunciation,
vocabulary, and cultural systems of the English language. Based on the definitions
provided by the aforementioned researchers, it can be concluded that speaking
serves as a signals producer or an Q_rgl.pr_p_ggss for hearing, generating meaning that

can be directly and diffeyentidily responded N

2. Types of Speaking \
According t’t; Brown in Ilham et al. (2020) there are f.ive types of speaking:

|

1) Imitative
Immitative ﬁ‘grformance is simply the ability to parrot (imitate) Words or sentences.
2) Intensive

This type of speak’i-gg emphasizes students' linguistic ski!l's":, such as the mastery of

grammar and phonolc;gy"'('ineluding imn_a_tion,-stresé;fhythm, and juncture).
3) Responsive

Responsive speaking is a type of speaking that emphasizes students' ability to speak
English spontaneously, such as engaging in conversations, greeting others, and

engaging in small talk.

4) Interactive



Interactive speaking is a type of speaking where the speaker and listener actively
interact either directly or indirectly. Some examples of interactive speaking are face

to face conversation, daily dialogue.
5) Extensive

Extensive speaking is monologue speaking. Some of the extensive speaking

includes speeches, oral presentations, and story-telling.

3. Definition of Speakigl,g Sklll

Speaking /sk1111s one of the four English skillé;‘\}ﬁclyding reading, writing,
and listening,;"iuhriyah (2017) states that speaking skill is the\\eibi]ity to express and
communic:l;lte ideas orally, making it crucial for students learning] English. Bashir,
et al. (20162‘)}. also defines speaking skill as the ability of a languagé speaker to speak
fluently and:"'\fvithout much hesitation. De Leger (2009) mentionsl‘,"fthat speaking skill
poses a highe;-.__level of difficulty for foreign language leamepé compared to other
skills. Based or; ";_he statements from these researchers, it_’_. can be concluded that
speaking skill holc‘.i‘\éf' -.§i_gniﬁcant importance in learnin.gl,E;glish, enabling students

to communicate effectively, dééf)ﬁé being more challenging than other skills.

4. Aspect of Speaking Skill

There are several aspects of speaking skills that must be fulfilled by the
students. Based on Harris' explanation in Azlina et al. (2015), there are five aspects
of speaking skills, namely comprehension, grammar, vocabulary, pronunciation

and fluency.



1. Comprehension

Comprehension means students are able to process and understand the meaning
of what they say and the meaning of the response they receive. Students who have
successfully processed and understood the utterances meaning mean they have

fulfilled the comprehension aspect.
2. Grammar

Grammar is a set of /senféhce structure that students must be mastered. With
the correct sentenc,e”étructure, students' speaking will\be\ acceptable and perfect.
V4 N

Students whq.»éfre able to compose sentences according to thé*s\“cructure mean they

have mastd}ed the grammar aspect of speaking skills. |

3. Vocabﬁ}lary

To speak well, students need to master many words and their meanings. By
mastering Voé‘qbularies, students will be able to use the right diction in
communication. Without vocabulary mastery, students will find difficulties to

express their ideas W‘ith..,wo_r_ds. Therefore, sm(1¢nts,..neéd to master vocabulary to

choose the diction of communication greetings. Students who have been able to
choose the right diction and master a lot of vocabulary mean that they have fulfilled

the vocabulary aspect in speaking skills.
4. Pronounciation

Pronunciation is how students produce clearer speech when speaking. In

pronouncing words, it is necessary to be clear and straightforward so that the



interlocutor can understand the meaning of the words. Students have fulfilled the

aspect of pronounciation if there are fewer misspronunciations that they say.
5. Fluency

Fluency is the ability to speak fluently and accurately. Signs of fluency are
speaking relatively quickly, with only short pauses and "hmm" (hesitations). The
less the student hesitates, the more fluent the student is in speaking. So, fluency is
the ability to speak without ’_ma-ﬂy pauses and hesitations and is an important aspect
of speaking skills. Students who have speaking s..ki‘lls\gre those who have good

abilities in the asfects of comprehension, grammar, vocabulary, pronunciation and

5. Problen{i,s in Speaking

a. Redudanéy

Redundancy ié‘--.___the duplication or repetition of the same wérd in one meaning,

making one's speaking monotonous.
b. Clustering

Clustering is saying words by words, whereas a meaning should be in the form of

an expression in order to be accepted.
c. Performance Variables

One of the benefits of spoken language is the process of thinking: You can reveal a
certain number of performance lags by speaking. Rest, trace, and fix. Learners can

actually teach how Stop and hesitate. For example, "time to think" in English is not
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stationary.” ub, uh, uh, I mean”, add certain "fillers" like, etc. The most notable
differences between native and non-native speakers of a language are: signs of their

hesitation
d. Reduced Forms

Contractions, omissions, vowel reductions, etc. all pose special problems teach
English conversation. Students who have not learned colloquial contractions can.
At times they develop an arro.-ga'nt'-and literal way of speaking, which stigmatizes

themshelf.

/) \
e. Colloquial Language \

|
Make sure students have some familiarity with the language. Idioms and

colloquiali§ms and how they are practiced in production these fofms.
f. Stress, Rhythm, and Intonation

This is the mosft__important feature of English pronunciation of convey the stress-

controlled rhythm."o.jf spoken English and its intonation pqtférns important message.

B. Learning Cell

1. Definition of Collaborative Learning Technique (CoLTs)

Collaborative Learning is an educational approach to teaching where students
are not only listening and copying notes but also actively involved in groups to
solve problems, create products, or work on assignments. Laal et al. (2012) state
that Collaborative Learning is an educational approach, especially teaching, that

involves small or large groups and involves intellectual cooperation between
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individuals. While according to Nerona (2019) Collaborative Learning is a
teaching learning approach that allows students to be actively involved in learning

activities through group processes, rather than just listening or copying notes.

This is in line with Chandra (2015) that Collaborative Learning is an educational
approach to teaching that involves learners in groups working together to create a
product or solve a problem. Lejeune in Chandra (2015) also mention the
characteristics of Collaborati\(_c__ Learning; .t_h_(?y are : “a common task or activity;
small group learning?/,c6—6perative behaviour;ﬁ i'ﬁtet(%ependence; and individual
responsibility and /;ccountability.” So, based on the (i\e\ﬁni:[ion of Collaborative
Learning fr_pﬁ;the researcher above can be concluded that Coiiaporative Learning
is an educational approach to teaching where students are not oLly listening and

copying no&es but also actively involved in groups to solve :‘-‘"problems, create

products, or work on assignments.

2. Types of "f"e__chniques in Collaborative Learning

There are ;'éyeral types of techniques in Collabor.gﬁfve Learning. According
to (Barkley et al., 20()‘~.5.-)..,""‘[é'(':hniques irkCeHab'orati"\'/éﬂ.I;;érning are divided into five
categories: Techniques for Discussion, Techniques for Reciprocal Teaching,
Techniques for Problem Solving, Techniques using Graphic information

Organizers, and Techniques Focusing on Writing.
a. Think-Pair-Share

Think Pair Share is a technique in Collaborative Learning that can be applied in all
class sizes and all subjects. The first step is that students listen to instructions from

12



the teacher and then think about it on their own (THINK), then they discuss with

students sitting next to them (PAIR). (Lighner et al., 2017)
b. Round Robin

Round Robin is a technique in Collaborative Learning which students brainstorm
in groups and each students giving ideas without explaining, evaluating, or

questioning the ideas given by other students.
c. Buzz Groups

Buzz Groups is %t’e/;:hnique in Collaborative Learning tﬁat\forms small groups of
3-4 studentg,.f"”/[he group is formed to discuss and respond to \éi‘--fpopic with limited

|
time. Each group’s spokesman then presents the results of their discussion.
d. Talking Chips

Talking Chip"s is a technique in Collaborative Learning that uses counters, chips,
etc. to be giveri‘-.jco students, so that when students want to speak they will spend

chips and place them in the center of the table.

e. Three-Step Interview

The Three Step Interview learning model is a technique in collaborative learning

that consists of three stages of activities: interview 1, interview 2, and report.
f. Critical Debate

Critical debate is a technique in Collaborative Learning that sharpens students'

critical thinking by forming two groups to critically debate a particular topic.
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g. Note-Taking Pairs

Note-Taking Pairs is a way of helping students how to work on tasks, check or take

notes with their partner.
h. Learning Cell

Learning Cell is a form of cooperative learning in pairs where learners ask and

answer questions in turn based on the same reading material.
1. Fishbowl

Fishbowl is a ‘;eéching method in which a leader holds adiscussion to make a

decision in solving a problem.

j. Role P'!ay |

Role play is"’-gn extension method in the form of a motion game\_in which there is a

system, purpd’se and also involves an element of fun.
k. Jigsaw

The jigsaw method ié"a"'coopepati\{eﬁal:nipg, _techni'qiié in which students, rather

than the teacher, have greater responsibility for carrying out the learning.
. Think-Aloud Pair Problem Solving

Think Aloud is a strategy to verbalize or sound out what is going through the
reader's mind while trying to understand the text, solve problems, or try to answer

questions related to the text.

m. Send-A-Problem
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Send-A-problem is a student engagement strategy where each group of students
receives a problem, tries to solve it then passes it on to the next group and through

many groups comes up with different solutions to the same problem.
n. Case Study

Case study is a method that reduces the gap between theory and practice. Students

solve cases together in one group
o. Structured Problem Soﬂlvfin'g"

The Problem Sol)/i’ﬁ/g method is a way of providing und\érs\tanding by stimulating
students to p,a"}; attention, examine, and think about a problem té‘--further analyze the

| ‘1

problem in an effort to solve the problem. !

3. Deﬁniﬁ__on of Learning Cell Technique

Learrii_ng Cell is peer-led learning where students WOI_-'I; together in small
groups to teacl.ll.""p_thers by studying or discussing material. ngilmawati (2015) state
that Learning Celi 1s peer learning where students work tg)g":éther in small groups or
pairs to teach other‘xs""by""studying or discussing ﬁdéifgrial. While in (Ningsi &
Armansyah, 2018) explained that the learning cell involved collaborative paired

learning where students took turns asking and answering new sets of questions.

The other definition also stated by Barkley, et al. in (Anggraeni, 2018) stated
that “in the learning cell students develop their own questions about a reading
exercise or other learning activity, then work with a partner, alternating by asking

and answering each other's questions. So, Learning Cell is peer learning where
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students work together in small groups or pairs to teach others by studying or
discussing material. In the learning cell students develop their own questions about
a reading exercise or other learning activity, then work with a partner, alternating

by asking and answering each other's questions.

4. Steps for Applying The Learning Cell

1) As preparation, students are given the task of reading a passage and then writing

statements related to the mainissues tl-l-'a'f'aris_e from the reading.

2) Students are ass/igﬁéd to pairs by finding a partner:\Stu\dent A starts by reading
V. \
out the ﬁrgt’éluestion and is answered by student B. After getjting the answer and

perhaps [correction or additional information, it is student B's turn.

3) After getting the answer and perhaps the student has been c.brrected or given
additionaiiinformation, it is student B's turn to ask a question that student A must

answer.

4) If student A finishes asking one question and it is answered by student B, it is

student B's turn to ask the question and so-on.

5) During the question and answer session, the teacher moves from one pair to

another, providing feedback or explanation by asking or answering questions.

5. The Advantages of Learning Cell

There are several advantages to implementing the Learning Cell method. Here are

some of the advantages of applying the Learning Cell method:
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1) Students are better prepared for the material to be learned because students
already have information on the material to be learned through various sources
including books, the internet, teachers, and people who are experts in the field

of the material.

2) Students will have confidence in learning because this learning uses peers in the
learning process. Students who are tutored will not hesitate to ask questions that
are not understood. Conver___s_ely,""fér" tutor students, in addition to increasing

knowledge, the abﬂ'ity""to communicate knowleﬂdge‘\t‘o peers increases.
3) Students are/a{tive in learning both before and after the lehming itself and during
learnin%-.‘"/ This happens because students are given guidaﬁcfe to search for

themselves after or before learning from various sources, while during learning

students E;Xplain the material obtained back to students.

4) Student ind;:pendence in the learning process is very large _.b'.ecause students are
required to obtain information before and after learning and then communicate

the material obtéi__ned to other students during learning.."{

5) Students' social relationships are ggti_n_g better, between students and students,
students and teachers, and students and other people. In a student-oriented

classroom, each student is both a student and a teacher.

6. Disadvantages of Learning Cell

1) The Dependency on group members: The Learning Cell technique involves

dividing students into small groups. If there are group members who are inactive
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or non-participative, it can affect the overall performance and effectiveness of

the groups.

2) Disparity in skill levels: Within the Learning Cell groups, there is a possibility
of significant differences in students' skill levels. This can pose difficulties in
managing and organizing learning activities that cater to the individual needs of

each student within the group.students.

C. Reviews of Related Research

Previous researche/r/have done similar research on “i“mplementing learning cell
/ \
methods to improve students' speaking skills.

1) Ningsi zind Armansyah (2018) at eleventh grade of SMAN 1 Palibelo found that

17 out of 30 students met the criteria for good speaking and imjproved at the first
stage, def’ponstrating that the Learning Cell method is suitg’ble for improving

students' sﬁqaking ability. In the second cycle she cycles to__.-‘27 students.

2) Another study conducted by Anggraeni (2018) of MA Pésantren Guppi Samata

showed that there" was_a significant difference between the mean pretest and

posttest scores of students in the experimental class, with the range of difference
being 11.5. The researcher concluded that the Learning Cell method is effective

in improving students' speaking skills.

3) Research conducted by Istanti (2015) entitled Implementasi Metode The
Learning Cell untuk Meningkatkan Keaktifan dan Prestasi Belajar Ips Siswa
Kelas Viii D Smpn 3 Kalasan Tahun Ajaran 2014/2015 shows that The Learning

Cell method can increase the activeness and achievement of students' social
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studies learning. This is because researcher provide motivation and attract
students' attention by giving additional grades, providing rewards for students
who participate, and helping students in making conclusions. This increase can
be seen from the results of student tests that show an average value of 55.69%
in cycle I increased to 72.47% in cycle II and in cycle III increased to 86.02%.
Pre-test in cycle I there were 15 students completed (48.39%)), cycle II there were
17 students completed (54.84%) and in cycle Il there were 24 students
completed (77.42%){.’/ Thef;st-test asse;é.r.riént_r\esults showed that in cycle I
there were 19/stii&énts completed (61.29%), cycﬂlne;\H \22 students completed
(70.97%)ﬁa’r/1/d in cycle III there were 28 students comple:[\e‘d“‘(90.32%), then in

cycle I1 ‘and cycle 11 it increased to 86.02%. Therefore, from h]er two studies so

far, the fgeaming Cell method is effective in improving student}é' speaking skills.

4) A similaf:,_study was conducted by Adduri et al., (2017) ‘qiicled ”Penggunaan
Metode Led.g’ning Cell Berbasis Group Investigation T efhadap Kemampuan
Numerik Dan"Hasil Belajar.” This type of study is a q__uési-experimental study

that aims to predi‘ct___c_pnditions that can be achie_ycd’"fchrough real experiments,

but does not allow control ;ﬂd/or mar;ib;iation of all relevant variables. This
study shows that there are differences in mathematics ability and no difference
in physics learning outcomes between students taught using a learning cell group
survey method and students taught using a learning cell group survey method.
indicates that Students taught using the learning cell-based group survey method
and students taught using the learning cell-based group survey method.

Hypothesis test results using independent-samples t-tests were tCount of 3.93
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and tTable of 2.06. With tcount = 3.93 ttable = 2.022, we can conclude that HO
is rejected and HI1 is accepted. It can be seen that there is a difference in the

numerical ability of Learning Cell Method of Class XI MIA MAN BARAKA.

5) Another study on Learning Cell was conducted by Kartini (2018) titled The
Implementation of Learning Cell Technique to Improve Students’ Reading
Comprehension. The design of this study is a class action study of students in
class VIIA SMPN 2 Tapg_eraﬁg':"' Parf[__i;_:_ipants in this study were his 34
undergraduates. Th"'e,,y' 6oilsisted of his 17 males 'and\her 17 females from SMPN
2 Tangerang Jtlll//{/grade. The data collection techniqli(\e\s\ us\ed in this study were
written tests, observations, interviews, and questionnaires. 50‘-9ut of 34 students
in class VIIA at SMPN 2 Tangerang were interviewed. Collectl]and analyze data
using qli'alitative data backed by quantitative data. This survg-';y was conducted
between E);_ctober and November 2017. The results of this study demonstrate that
the applica;ign of learning cell technology is effective and can improve students'
reading coml;i‘e_hension. This can be seen in the student{__sé.ore results from cycle
1 to cycle 3. The\‘xda_t_a__s__l_l.owed that student scores _i_r_n__pr"t“))ved. Students passing the

standard score (KKM) were 56.7% in the first cycle, 67.7% in the second cycle,

and 96.8% in the third cycle.

Based on the research data from previous researchers, it can be concluded
that the Learning Cell technique can be applied as a new learning method. This
technique will also enhance various student learning skills as it involves the
psychology between two students during the learning process. The psychological

connection between paired friends will boost students' confidence while
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studying. Therefore, the researchers believe that the implementation of the
Learning Cell technique will improve the speaking skills of students in class 7B

at SMPIT Ar-Rahmah Pacitan in the academic year 2022/2023.

D. Theoritical Framework

Figure 2.1 Theoritical Framework
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English language teaching is the process of imparting knowledge and skills
in the English language to non-native speakers. It involves various methods,
techniques, and resources to facilitate effective learning and communication in
English. The goal of English language teaching is to develop students' proficiency
in speaking, listening, reading, and writing in English, as well as their

understanding of English grammar, vocabulary, and pronunciation. English
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language teachers employ interactive activities, exercises, and assessments to
engage students and promote their language acquisition.

The four skills in the English language, namely listening, speaking, reading,
and writing, are essential components of effective communication. Listening allows
individuals to understand and interpret spoken English, while speaking enables
them to express their thoughts and ideas fluently. Reading skills enable
comprehension of written English texts, w_hjle writing skills facilitate the expression
of ideas and informatiorrlﬁin a éiéar and coher-.e.ﬁ't“ fnanper. Developing proficiency in
all four skills i} cfﬁ;ial for effective communicat‘i“(‘)\r‘l‘;\academic success, and
profess10nal growth in English-speaking environments.

Tea‘chmg English speaking skills is the process of 1nstru<Jt1ng and guiding
learners to ‘flevelop their ability to communicate effectively in spoken English. It
involves Vafipus mstructional methods, activities, and resources ﬂ;at aim to improve
learners' ﬂuélhpy, accuracy, vocabulary, pronunciation, and overall speaking
confidence. Enghsh language teachers employ a range of tqc’hniques, such as role-
plays, discussions.‘,'\*- _gebates, presentations, and spealfj.ﬁé exercises, to provide
learners with ample ol;l.;.éf-tﬁﬁit’iéé 'tﬁréc’ﬁééwéﬁa .;r.lgage in meaningful spoken
interactions. They focus on developing both the linguistic aspects, such as grammar
and vocabulary, and the communicative aspects, such as expressing ideas, opinions,
and engaging in real-life conversations. Teachers provide constructive feedback,
error correction, and model appropriate speaking patterns to help learners refine

their speaking skills. The ultimate goal is to equip learners with the necessary skills
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and confidence to communicate effectively in English in various social, academic,
and professional contexts.

Teaching English speaking skills using the Learning Cell technique involves
utilizing a collaborative learning approach that enhances students' speaking abilities
through peer interaction. In this technique, students are organized into small groups
or pairs, creating a supportive and interactive learning environment. Each cell
consists of two students who take turns. as____the speaker and the listener. The speaker
shares their thoughts, igleas, or experienceé...(')'ﬁ' a._g\iven topic while the listener
actively engages /in é&éntive listening and provides fee‘:‘&B‘ack or prompts for further
discussion. Thls technique promotes active participati(\)\fl\,_‘ boosts students'
conﬁdence;,: and improves their speaking fluency, coherence, and \jlocabulary usage.
It also enccll):urages the development of interpersonal and commll;:lrlication skills as
students intléllract and cooperate with their peers. The Learni__f;g Cell technique
provides a stfﬁ_ctured framework for students to practice and ;éﬁne their speaking
skills in a coll;b___orative and supportive setting, thereby e__:ﬁhancing their overall
proficiency in spolgég English. |

The implementz;f;(;ﬁ-éfthé meﬁg"ééﬁ -f-.ec.:ﬂl.l.nique is expected to enhance
the speaking skills of the students in class 7B at SMPIT Ar-Rahmah Pacitan in the
academic year 2022/2023. By incorporating the Learning Cell approach, students
will have the opportunity to engage in interactive and collaborative speaking
activities with their peers. This technique will encourage active participation,
promote confident communication, and improve their speaking fluency, accuracy,

and vocabulary usage. Additionally, the psychological connection between paired
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friends in the Learning Cell groups will contribute to increased self-confidence
while speaking. Through consistent practice and the supportive learning
environment created by the Learning Cell technique, it is anticipated that the

students' speaking skills will significantly improve throughout the academic year.
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