CHAPTER I
LITERATURE REVIEW

This chapter explains the theoretical review, previous studies, and theoretical

framework of the research.

A. Theoretical Review
1. The Nature of Pronunciation
a. Definition ofﬂPronUﬁci-ation ”

Pronuh'f:“ifétion is the act or way of pf&di]ei\ng the sound of a word.
S:,or’ng experts provide a definition of pronuncidﬁqn. Cook (1996) in
\:’éilakjani (2016:2) defined pronunciation as the proc‘j‘xlljction of English
II',Isounds. Meanwhile, Carrel & Tiffany (1960:4) m Sembiring and
I."(_Binting (2016:40) defined pronunciation as the cho.i';e of sounds used
iﬁ'--__fonning words. The teacher’s role is very imp.értant in improving
stu&ents’ pronunciation. Pronunciation must be __téught so that students
can p?bn_ounce English words and also spea!g‘énglish well. According
to Yates Eédb?)"i'n@ilakjani{201’6:'2)'"pr'b-r“\/unciation is the production
of sounds that is used for making meaning. From the definitions
above, it is clear that pronunciation plays an important role in
producing English words. That is why pronunciation should not be
ignored when learning English because mistakes in pronunciation can

change the meaning of a word. Learning English is not as easy as

imagined. There are several things that need to be known and
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mastered. Kelly (2000:1) stated that pronunciation has two main
features, namely Phoneme and Suprasegmental features.
1) Phonemes
Phonemes are the different sounds within a language.
Phonemes can also be referred to as segments. The set of
phonemes consists of two categories namely vowel sounds and
consonant sounds. And also the combination of vowel sounds is
called dighthohﬂgﬁs..
a)/ /Vb;;/els
Vowel sounds are all voiced, and magl\be.\‘single, like /e/, as
in /let/. Vowel has twelve sounds. The folle)wing table lists
vowels and also examples of words. |

Table 2.1 Kinds of Vowel

Vowels

i; I 4 u: e 9 3t /ot ® A a D

b@d\"‘-\hit book food left about sht_rt call hat run far dog

b) Consonants
Consonant sounds may be voiced or unvoiced. To
determine whether a consonant is voiced or not is to place a
finger on the throat. If there is a vibration when pronouncing a
letter, it means that the consonant is voiced. If there is no

vibration, it means that the consonant is unvoiced. Consonant
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has twenty-four sounds. The following table lists consonants
and examples of words.

Table 2.2 Kinds of Consonant

Consonants
p b t d k g U dz f % 0 d
pin  bin to do cot got church judge fan van think the
S z J 3 h o m n | I r j w
sue zoo she ,meag'ljr.é hello mor.é” gg‘ sing live red yes wood

c) Diphthongs
The diphthong is a combination that involl/es moving from
one vowel sound to another, such as /ei/, as m late. Diphthong
has eight sounds. The following table Iis_t"é diphthongs and
examples of words. :

Table 2.3 Kinds of Diphthong

Diphthongs
€I o) § aI o 19 T 09 (2] Q0 ao
cake toy high beer  fewer where go house

2) Suprasegmental Features
Suprasegmental features are features of speech that
generally apply to groups of segments or phonemes. The features

which are important in English are stress, intonation, and how
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sounds change in connected speech. The meaning of
communication is influenced by these three features. The stressing
of one or more words in each utterance is intended to make the
word prominent to the listener, so the listener understands that the
word is important. While intonation is the up and down pitch of the
voice in an utterance.
b. Place of Articulation o

According,,to Kyéﬂl.ly (2000:6)..,. .fh'é're are eight places of articulation,

those/ a/r/e/ bilabial, labio-dental, dentaKI“,\“alv\eoIar, palate-alveolar,

pa’[étal, velar, and glottal.

:1) Bilabial : using the closing movement of bo\ﬂlh lips, e.qg. /p/

| and /m/. |

é) Labio-dental : using the lower lip and the upper-":teeth, e.g. /f/ and

| W,
3) Bqntal . the tongue tip is used eithgr‘" between the teeth or
| close to the upper teeth, eg. ')6/ and /0/.
4) A|Veo|é.1}““mUH-“:"’[hé ‘blade of the .f.<.3-r-19ue is used close to the
alveolar ridge, e.g. /t/ and /s/.
5) Palato-alveolar : the blade (or tip) of the tongue is used just behind
the alveolar ridge, e.g. /tJ7 and /d3/.

6) Palatal . the front of the tongue is raised close to the

palate, e.g. /j/.
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7) Velar . the back of the tongue is used against the soft
palate, e.g. /k/ and /n/.
8) Glottal : the gap between the vocal cords is used to make
audible friction, e.g. /h/.
c. Pronunciation Goals
Kenworthy (1987:3) stated that the pronunciation goals should
always be native-like__ _pr,onglnciation. By mastering pronunciation,
English Iea/mers'“éﬂén commu.r.ﬁ”éétex. __well and clearly like native
speaﬁarsfﬂ"ll'here are _some learners Who\\iﬁay want to approach an
qﬁéént like a native speaker because their work }éqyires them to have

I:a native accent.

d. I"‘-‘.‘Factors that Affect Pronunciation Learning
As English learners, people will face difficultie.s":in pronouncing a
V\;Qrd. This can be influenced by mother tongﬁe and motivation.
Accgb(ding to Kenworthy (1987:4-8), there are.féix factors that affect
people."""s_Pronunciation: |
1) The Native Language

The native language is an important factor in learning to
pronounce English. A foreign accent has some of the sound
characteristics of the learner’s native language. People speak
English while still using the accent of their mother tongue, so it can
be quite clear what someone’s origin is from their accent. The

difference in the sound system between English and the learner’s
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native language also causes students to find it difficult to learn
English pronunciation.
2) The Age Factor

The second factor is the age where a person begins to learn a
second language. Someone who pronounces a second language like
a native probably started learning it as a child. People who learn
English since child__h__ood__ _yvill have better pronunciation. On the
other hgpd," 1f éomeone (.1-.0...e.éﬁ’~t__ start learning English until
ad/uLthlbgd, they will not have good Eng;j‘wl\i\s‘h\pronunciation.

3)/Amount of Exposure

The third factor is the amount of exposuré] to English the
learner receives. A person’s ability to pronounée words can be

affected by the amount of exposure. If learners l_é;re surrounded by

."""__.English, their pronunciation skills will be bgfter. Conversely, if

I:‘("éa__rners do not live in an English-speaki__ng environment, their
proﬁ'u_[)ciation skills are poor. |

4) Phoneti-.c.“Abi'I"i'ty"' —

The next factor is phonetic ability. It is a common view that
some people have a “better ear” for foreign languages than others.
This skill has been variously termed “aptitude for oral mimicry”,
“phonetic coding ability”, or “auditory discrimination ability”.

Everyone has different phonetic abilities. With training, learners
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can improve their phonetic abilities. Learners must imitate the
sounds of English so that their pronunciation skills can improve.
5) Attitude and Identity
Another factor is attitude and identity. Factors such as attitude
or “sense of identity” and feelings of “group affiliation” towards
speakers of the target language are strong determiners of the
acquisition of accurate .p,rp__r_junciation of a foreign language.

6) Motivatign and” E:oncern for.édb‘d\l?&rpnunciation
S/éff;e learners -seem - to be mgf\é‘\\concerned about their
',,,"’r/Jronunciation than others. The terms “streri\g‘tl_} of concern” for
‘. pronunciation are a type of motivation. The desiﬁb to do well is a
kind of “achievement motivation”. Learners th: pay attention to
their pronunciation have high motivation. Cony’érsely, if learners
I"‘"._gion’t care about their pronunciation, it means .___tilat they don’t have

the motivation to improve their abilities.
2. Silent Letférg. in English

A letter V\-/..r.ir.t.t-ér'i""b{jf'hoﬁspoké'h';"ﬂif |sa silent letter. In English
pronunciation, silent letters are a term for letters or combinations of letters
that are not pronounced in a word, such as “g” in “assignment”, “c” in
“scissors”, “k” in “knight”, and many others. According to Podhaizer
(1998) in Pusfarani (2021:455), silent letters are letters that are not
sounded. Besides, Carney (2012:40) defined silent letters as an extension

of a metaphor commonly used in the teaching of reading, where letters are
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often supposed to ‘speak’ to the reader. English has many letters which

are included in the silent letters. Carney (2012: 40-42) mentioned that

there are three types of silent letters, those are auxiliary, inert, and empty

letters.

a.

b.

Auxiliary Letters

Auxiliary letters are additional letters that aid in the creation of
complicated visual groupi.ngs. Auxiliary letters are plainly required to
COmpensate for the Roman alphabet S Iack of distinctiveness when
deall/q Wlth English phonemes. AUX|I|ary letters are put before or
after a basic letter that already has a sufficient spelllng, for example,
‘the letter /ea/ in bread, with the /e/ of bred, or the /Wr) and /r/ of wrest,
I‘-‘.rest, or the /wh/ and /w/ of whine).
Li"-nert Letters

I.""._._Inert letters are letters that appear in all fonp'e of a morpheme’s

sper‘:‘i'ing (helping to maintain its shape) but do" not have a phonetic
counterpart in some versions of the morpheme The letter “g”, for
example, appears in all spellings of S|gnature signatory, and signal,
but there is no phonetic equivalent in sign, signed, signer, or signing.
Empty letters

Empty letters are letters that are not pronounced and have no
purpose, such as auxiliary or inert letters. The letter with empty letters
in the beginning, such as “h” in “heiress”, “honest”, and “ghost”.

“Myrrh” and “rhythm” are written with an empty letter on the coda.



17

Based on the preceding explanation, silent letters are one of the
problems in pronouncing English words because silent letters are
letters that appear in words but are not sounded. So this can cause
errors for English learners. In learning English pronunciation, students
are required to understand the rules, including silent letters, to
minimize errors that may occur.

3. The Nature of Error

As an Englisﬂh,. Iea'r'h.é.r, of course.. |n '|"eaming the language some errors
are una)/oiaéble, especially in pronunci\z‘ﬁ‘ion. Dulay & Krashen
(1932:138) defined errors as the flawed side of\\‘legrner speech and
Wr{ting. Making errors is a natural thing because afterxl‘all, English is a
seé'pnd language or a foreign language. And also the ru!'IeS in English are
différent from their first language or mother tongue. __-bulay & Krashen
(1985’:.;38) also stated that making errors is an inevitgble part of learning.
Peoplex‘bgnnot learn a language without first sys;e'matically committing
errors. |

According -t.<.)”“.E'II'i"s'"'(1997TI5)7 'thé'réméfé.-g.].(-)od reasons for focusing on
errors. First, they are a conspicuous feature of learner language. Second, it
is useful for teachers to know what errors learners make. Third, it is
possible that making errors may actually help learners to learn when they
self-correct the errors they make. Based on this statement, it can be
concluded that making errors can have a positive impact on learners to

improve their abilities. By realizing the errors made when pronouncing



18

English words, learners will be encouraged to find out and learn the
correct pronunciation.

Many people think that errors and mistakes have the same meaning.
Though both have differences. Ellis (1997:17) stated that errors reflect
gaps in a learner’s knowledge, they occur because the learner does not
know what is correct. Meanwhile, mistakes reflect occasional lapses in
performance, they occur bg(__:aus_e___fthe learner is unable to perform what he
or she knows. .

Problﬁmé/féced by students in learning a Iéﬁguage need to be identified
by kﬁowmg the source of the error. There are some sources of error.
Br&wn (2000:224-227) mentioned that there are four §ources of error,
th0§e are interlingual transfer, intralingual transfer, coﬁtext of learning,
and&"(‘:ommunication strategies. |
a. Ir;'tgrlingual Transfer

Ié'o___r all learners, the interlingual transfer is __a"substantial source of
error. I.‘h‘t_grlingual transfer from the native I@néuage, or interference, is
especially \-/..lil.h'éféblé’irf the early stagesof learning a second language.

b. Intralingual Transfer

Intralingual transfer within the target language is a major element
of second language acquisition. The interlingual transfer is more
prevalent in the early phases of language learning, but once learners

have begun to acquire elements of the new systems, intralingual
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transfer-generalization inside the target language becomes more
evident.
c. Context of Learning
In the case of school learning, the context of learning refers to the
classroom with its teacher and materials, while in the case of
untutored second language learning, it refers to the social setting. In a
classroom setting, the teacher or the textbook can cause the learner to
form mcorrect Ianguage hypotheses Students frequently make errors
as a/result of a teacher’s mlsmeI‘l’na'[lon;\a textbook’s incorrect
presentatlon of a structure or term, or even a pattern that was rote
‘ recalled in a drill but was not properly contextuallzed‘
d. ‘-‘.‘Communlcatlon Strategies
Learning styles are defined and linked to commu__hication strategies.
Leerners definitely utilize production techniqt_t___e:s to improve the
effex'étiveness of their messages, but these teg_h-hiques can also be a
cause of maccuracy |
According to Dulay (1982:146), there are four types of errors:
linguistic category, surface strategy taxonomy, comparative analysis, and
communicative effect. The types of errors used in this research are surface
strategy taxonomy. There are four types of errors based on the Surface
Strategy Taxonomy, which is used to identify students’ errors: Omission,

Addition, Misformation, and Misordering.
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a. Omission
Omission errors are characterized by the absence of an item or
elements that must appear in a word or a sentence. For example the
word “start” /sta:rt/ is pronounced as /sta:r/.
b. Addition
The opposite of omission is addition. The addition is characterized
by the presence of an item_or e_l_gments that must not appear in a word or
a sentence. FQL exé}l;ble the wor.;i”.‘."Empt‘y” /'emp.ti/ is pronounced as
/empat/i//
C. M‘i,sfi)rmation
Misformation errors are characterized by the use o* the wrong form
of an item in a word or a sentence. For example, the wl,(:)rd “think” /6mk/
is‘x"*-pronounced as /ting/. |
d. Mié‘grdering
I.Qili_lsordering errors are characterized by the__i'hcorrect placement of
a morpﬁér_pe in a word or a sentence. For gxémple, the word “Dark”
Ida:rk/ is pr(-J.r.i.b.l'j'h'c"éd'as' T
4. Error in English Pronunciation
As an English learner, mastering pronunciation is very important
and should not be ignored. This is because pronunciation is an important
element in speaking. If students do not master pronunciation, their
speaking skills will be poor, and communicating with others will be more

difficult. On the other hand, if students master pronunciation, their
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speaking skills will be good, and communication with other people will
be easier and clearer. Pronunciation errors can lead to different meanings.
That’s why pronunciation is important for English learners to master.
However, mastering English pronunciation is not as easy as it seems,
because after all, English is a foreign language.

One of the most difficult things when learning English is how to
read or pronounce Englis_h___wor(_j_s and sentences correctly and fluently.
English Iearner§ ,,ofte'ril .ﬂf.ace difficuiﬁéé"‘in__I(‘earning English, especially in
pronunci/atioﬁ'.ﬁThe difficulties faced by studéﬁfs can cause pronunciation
errors: “Pronunciation errors are errors in pronouncmg the sounds of a
foHelgn language. According to Syafei (1988:1) in SlmaPmata (2019:10),
there are two reasons why English is difficult for stgdents. First, the
diff%‘culties are because of the irregular spelling of Er}élish. Second, the
diffic:'u_jties are due to interference (negative transfer)_.ﬁ‘rom Indonesian to
the tardét language (English). Based on this stateméht it can be seen that
students face dlfflcultles in learning Engllsh The factor that causes it is
the |rregular and ‘inconsistent spelllng of Engllsh The spelling and
pronunciation in English are different, so this can cause pronunciation
errors in students. For example, the word “Science” is pronounced as
/'sar.ans/.

In addition, the influence of the first language can also cause
pronunciation errors. This is because the systems and rules of the first

language are different from English. For example, in Indonesian, the word
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“Pergi” is pronounced the same as it is spelled, so students who have not
mastered English pronunciation will pronounce English words similar to
how they pronounce words in Indonesian. As Ramelan (1999) said in
Simarmata (2019:10), the degree of difficulty in learning is also
determined by the degree of difference between the two languages. This
means that the greater the difference between the two languages, the
greater the level of difficul_t_y_. T he_.errors that occur are also getting higher.
B. Previous Studies -~
In this se}tidﬁ',/the researcher presents previod“s‘\‘”research that has a similar
topic. There are several studies that have been conducted preV|oust, which

are prdsented as follows:

Firs't the research entitled “4An Analysis of Students Errors in
Pronouncmg English Words at Islamic Junior High School Nurul Jadid
Kampar”‘.._._Thls research was conducted by Putri Mahes__aram from the State
Islamic Ur.{'iversity of Sultan Syarif Kasim Riau in 2021. This research is
descriptive quantltatlve research and the method of thls research used a test to
collect the data. It is conducted“m the elghth grade of Islamic Junior High
School Nurul Jadid Kampar. In this research, the researcher used a test about
pronouncing silent letters in English words in reading aloud recount text. The
result of this research is showed that the percentage of students’ errors in
pronouncing silent letters in English words was 329 errors in each letter was

[0]: 17,9%, [h]: 12,5%, [K]: 16,1%, [l]: 20,4%, [s]: 6,1%, [t]: 6,1%, [w]:
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21,0%. And the most dominant error was the letter [w] with 69 errors or
21,0%.

This research has similarities with previous research, namely discussing
pronunciation errors of English silent letters. The difference is in the silent
letters used. Previous studies used silent letters g, h, k, 1, s, t, and w, while this
research used silent letters c, d, e, and t.

Second, the research entltled “An  Error Analysis of Students’
Pronunciation Silept, Letféf at the Séééﬁd ~-S_emester of English Education
Raden Intan/ Stéf; Islamic University of Lampuk‘r‘{g‘j‘in the Academic Year of
201 9/2Q210/”. This research was conducted by Dhea Agis\ri‘ar.]‘dea. This research
is a dé%criptive qualitative analysis. In this research, the res;;sarcher analyzed
the stlidents’ errors in pronouncing plosive voiceless conﬁs‘:onants based on
Surface&"-‘.‘Strategy Taxonomy according to Dulay’s theory.__-"':The result of the
research I."'s_howed that there were 4 types of errors gﬁose are omission,
addition, rf;"isformation, and misordering. The total ofl_.érrors was 343 errors.
The most corﬁ‘n_gon errors were addition which V\‘{_aéf 211 errors or 61,51%,
misformation Was-..”éé-'lwé'r'r'dr’s ‘o*r*24,‘48%,'"'t'hé-..(-Jmission was 46 errors or
13,41%, and misordering was 2 errors or 0,58%.

The similarity between this research and previous studies is in the types of
errors used, namely omission, addition, misformation, and misordering. The
difference is that previous studies used plosive voiceless consonants.

Third, the research entitled “An Analysis of Pronunciation Errors by the

Fourth Semester Students in English Department of STKIP PGRI Pacitan in
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the Academic Year of 2017/2018”. This research was conducted by Dian Eka
Pertiwi. This research explained about the students’ pronunciation errors in
producing vowels, consonants, and diphthongs. The result showed that there
were 140 errors produced by students in pronouncing vowels, consonants,
and diphthongs. The highest error was diphthongs which consist of 77 errors
or about 55%.

There are similarities betw_gen..,th_ig research and previous research, namely
discussing pronun(';'iati-oh"' lﬂe.rrors. The... .d'i"ffe-r_ence is that previous studies
discussed p/ronﬁﬁéiation errors in- vowels, céﬁéﬁnants, and diphthongs.
Meanwhjlé/, this research discussed pronunciation errors\i\n.,§ilent letters.

FOJ}'[h, the research entitled “Error Analysis of Silent Letters “H” and
“wr m English Words by Non-English Department Studen{iv ”. This research
was coﬁ.ducted by Triyoga Trias Utama from the Sanata tharma University
Yogyakat."ft_.a in 2018. In this research, the researcher used____.é4 words in English
containing the silent letters “h” and “w” in the ini__t-i"al, medial, and final
positions. Thé"‘«-_r\esult of this research showed thg,t":the students made 162
pronunciation erro-.rg .f”r'c')"r'h"a' ’tbtaﬁjf“z40"bfbﬁ'u.hé-iations. There are two types
of errors made by the students which are systematic and pre-systematic. And
the errors made by the students are caused by the Indonesian Phonological
System.

The similarity between this study and previous research is that they both
discuss silent letter pronunciation errors. The difference is that previous

studies discussed pronunciation errors in the silent letters “h” and “w”, and



25

the types of errors were systematic and pre-systematic. Meanwhile, this study
discussed the pronunciation errors in silent letters c, d, e, and t and the types
of errors based on the Surface Strategy Taxonomy.

And the last, the research entitled “Students’ Error in Pronouncing the
Words Containing Silent Letters”. This research was conducted by Rafika
Pratiwi from the University of Muhammadiyah North Sumatera in 2019. It is
conducted at second grade stydent__s___.and the total number of students is 40
students. This resegrch |sa descripti\)é."qu-al.itative method. In this research,
the students/maa; two types of errors. The res&‘i\f“showed that the students
made 22,0’/pronunciation errors in pre-systematic with é\‘pgrcentage 71,89%,
and Sd:pronunciation errors in systematic with a percentage 28,10%.

Thié} research and previous studies have similarities, nlg‘fimely discussing
pronuné=iation errors in silent letters. In addition, there aré also differences.
The diffé"r._gnce is that previous research used pre-system'étic and systematic
errors type::"'-__[\/leanwhile, this research used the surch‘é strategy taxonomy:

omission, addition, misformation, and misordering.
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Figure 2.1 The Theoretical Framework
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Pronunciation is the act or way of producing the sound of a word. One of the
main features of English pronunciation is a phoneme. The phonemes consist of
two categories those are vowel sounds and consonant sounds. The combination of
vowel sounds is called diphthongs. Meanwhile, in English, there are silent letters.
A silent letter is a term for letters or combinations of letters that are not
pronounced in a word. In Indonesia, English is a foreign language. The rules and
systems of English are different .f_r__om __I_pdonesian. These differences can cause
errors in students. Errorg,,are the flawed sid;o"f' "stuQents’ speech and writing. The
phenomenon of s/tudéf{f errors in learning English is a\r‘{\e‘rr\or in pronunciation. The
types of errq;fs;/ the most dominant errors, and the causes of \é‘tu_“dents’ errors must
be identiﬁej:;:d so that these errors can be corrected. Thus, studeﬂjlts’ pronunciation

will be better.



